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[Insx 10 MUPY JCKUTH y COLIATBHUX 3MIHAX : PyXaxX CTBOPCHHS CTANITAPHOI CIIIBHOTH XXI
CTOJITTS — KOCMOIMOJITHUYHOI, 32 MEKaMHu JepxaB 1 pac. BapiaHTu 1poro nuisxy 300pa)kyrThCsi B
XYJOXHIN JiTeparypi, KiHemarorpadi, ¢inocodii, MOBi, Mac-Me/ia, KMBONUCI, OCBITI. TeopeTuuHi
3acaaM 1bOro HuiAxy chopmynboBaHi B KoHUenuii eko-¢emiHizMy 80-x pokiB XX CTONITTS Ha
dpany3pkomy miarpyHrti (@pancyasza x1°O060HH), mo 3aroctpuiucs B 10-20 pokax XXI cromitrs y
CIOA, Kanani, Ascrpamii (Kepom I'immiran, Mapraper EtByn, Apiens Camne) mig BIUTHBOM
appukaHchkux 1 appo-amepukancbkux (Toni Moppicon, Banrapi Maarai, Enic Bokep), iHaicbkux
(Bannmana IlluBa, Apynarari Poit) Ta iHmiancekux naBHiX 3HaHb. CrimbHOTI XXI cTOMITTS Coif
MOJIONIATH PO3IUIEHHS MIXK «IIPUPOIOI0 Ta KYJIBTYPOIO», BIIINTH BiJ Ayanizmy (iHIUBiZA Ta couliymy,
TIJIJIETSIOTO Ta HAYaJIbHUKA, YOJIOBIKA Ta XIHKH, KOJIOHI3aTOpa Ta KOJIOHI30BAHOTO, YUUTENS Ta YUHS,
CTapIIoro Ta MOJIOJIIOTO, JIIOAMHN Ta TBAPHUHHM), TICPEOCMHUCIUTH KOPEIALii ACpKaBH Ta TPOMAISTHUHA
BiJT TyaJbHOCTI JI0 €THOCTI — 3JIHCHATH TICPEXiJl BiJl CTHKHU BJIaJIH JIO «CTHUKHU MIKIyBaHHs». BimMoBa Bif
OiHapHOCTI JO3BOJIMTH BiIWTH BiJl TUCKPUMIHALI] Ta eKCIUTyaTamii Ta nepeiT 10 eqnocti. Jliteparypa,
MOBa, KiHemarorpad € MarepiajioM JUisi PO3YMIiHHS JIIHTBICTIB 1 JIITEpaTypO3HABI(iB, TCHUXOJIOTIB 1
COLIOJIOTIB, MOMMJIOK MHHYJIOTO Ta OpIEHTUPIB Ajs MailOyTHbOro. AHami3 inei, nmpoOiaeMaTukw,
XyH0XHIX 00pa3iB, TepoiB — sIK HOCIiB a00 aHTaroHIicTiB eKO(eMiHICTHUYHOI MEHTAJILHOCTI; yBara a0
BIJICYTHOCT1 €KO(EMiHICTUYHOT'O MUCIICHHS B IUCKPUMIiHALlIT uepe3 KOH(MIIKTH TBOPIB CIIPHSIE KPAILIOMY
PO3YMIHHIO CcHTyalii y peanbHocTi. Lle gomomorke HAOMM3WUTH CHUIBHOTY OO TapMOHIHHOTO
CHUIKYBaHHS B «ETHUIIl MKIyBaHHsD» 0€3 TOMIHYBaHHS; CIIPHUSE MOBUIbHINA MOCTYIOBI 3MiHI MUCIICHHS
B TBOPYOCTI, ITOJIITHIII, 1I€0JIOT1i, AEMOKpaTii, OCBITI Ha PIBHIX CHUIKYBaHHS B MOBI, JITEparypi, KiHO,
MUCTEITBI, IICHXOJIOT1i, COII0JIOT1, Iearoriii, MeTOAMII HABUYaHHS MOBH Ta JIITEpaTypH.

Jly11 HayKOBLIIB, BUKJIAJAYiB, JOKTOPAHTIB, aCHIPAHTIB, CTYJACHTIB T'yMaHITapHUX 3aKJIaJiB BUIIOT
OCBITH Ta BYUTEIIIB 3arajlbHOOCBITHIX LIKLI.

© XapkiBCbKUI HAlIOHATBHUM MeIaroriuHui
yHiBepcurert imeni I'. C. CxoBoponu, 2025
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Olena Pavienko. Words that connect: cultivating empathy through language
teaching. This paper delves into the conceptual interrelation of language education and
the advancement of empathetic understanding, proving it to be a crucial attribute in our
ever-evolving and increasingly globalized society. It postulates that language acquisition
transcends the mastery of linguistic structures, encompassing the development of
profound emotional and cultural intelligence. Through a multifaceted approach, this
study examines the role of discourse analysis in unveiling the cultural underpinnings of
communication, the strategic integration of authentic materials to foster exposure to
diverse perspectives, and the deliberate cultivation of empathetic listening skills to
enhance ccross-cultural understanding. Furthermore, it underscores the imperative of
facilitating meaningful intercultural dialogues and fostering critical analytical skills to
challenge ingrained stereotypes and promote inclusivity on a global scale. By
synthesizing the elements mentioned above, the paper elucidates the transformative
potential of language education in nurturing a generation of global citizens who are not
only linguistically proficient but also deeply empathetic and culturally attuned, thereby
contributing to navigating a complex and increasingly interconnected world.

Keywords: cross-cultural understanding, language education, empathy,

communicative competence, social-emotional learning.

The confluence of rapid global transformations of today and the growing demands

of international discourse necessitates a fundamental shift in language education, moving
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from conventional teaching paradigms to those that prioritize the development of
empathetic communicative competence. Central in this context proves to be a marked
divergence from the conventional memorization techniques, advocating for a more
holistic understanding of language as “a tool to navigate social contexts in different
cultural settings”, thus “<...> fostering empathy and tolerance by enabling individuals to
appreciate the value of linguistic and cultural heritage” (Mouboua et al., 2024, p. 20).

Building upon this foundational understanding of language as a channel for
empathetic engagement, this paper will now delve into specific pedagogical strategies
and theoretical frameworks that facilitate the cultivation of empathy within the language
learning classroom. One of the most effective approaches in this context proves to be
storytelling, which harnesses the power of narrative strategy to foster sympathy and
understanding and provide new possibilities to connect with the human experience.
For instance, teachers can incorporate authentic narratives (storytelling) from diverse
cultural backgrounds, such as personal essays, spoken (personal/testimonial) narratives,
first-hand accounts, documentary films, etc.

By engaging with the issues mentioned above, students can develop a deeper
appreciation for different perspectives and further practices. In this light, Dr Monika
Nangia, Director of Student and Academic Services, states that storytelling can
“synchronize brain wave patterns between the storyteller and the listener, creating a
shared experience” (Nangia, 2025). As a passionate supporter of diverse voices in higher
education leadership positions, she considers it imperative for the students from the <...>
“global ethnic majority to share their academic and professional journeys, candidly
mapping their career aspirations and the obstacles they faced” while <...> “some found
the process therapeutic, others warned that these stories might trigger suppressed
emotions” (Nangia, 2025).

Exploring the three aspects of storytelling in more detail — ‘the Telling, the Tale
and the Talk’ Steve Killick & Maria Boffey claim that the latter “stimulates curiosity
interest, inquiry, acceptance, and empathy” (Killick, Boffey, 2012, p. 36). Accordingly,

the “Talk” comes to be recognized as the dialogue between the storyteller and the target
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audience, where both parties can share their thoughts about the narrative, both when it is
still in progress or after it has been over. It mirrors the exchange of opinions following a
film, where the viewers reflect on and discuss their responses. These collaborative
reflections, facilitated by both the narrator and the audience, integrate the performative
act of storytelling with the narrative’s inherent content. Such dialogic exchanges should
be conducted within an environment characterized by mutual respect, emphasizing
validating the speaker’s perspective and cultivating empathetic engagement.

Another essential strategy for developing empathy via language teaching is
forming intercultural communicative competence (ICC). This involves creating
opportunities for students to interact with individuals from diverse cultures through real-
life exchanges or simulated scenarios. By learning to navigate cultural differences and
communicate effectively across cultures, the learners can develop a greater empathy and
understanding. The issue in question was the focus of attention of the MLA (Modern
Language Association) Ad Hoc Committee on Foreign Languages, further published in
the report “Foreign Languages and Higher Education: New Structures for a Changed
World” (2007). Regarding this, Daniel Yankelovich identified “the need to understand
other cultures and languages™ as one of five crucial needs to which higher education must
respond in the next ten years if it is to remain relevant” (MLA Report, 2007). He appeals
to the cross-cultural awareness and sensitivity claiming that <...> “our whole culture must
become less ethnocentric, less patronizing, less ignorant of others, <....>, and more at
home with the rest of the world” (Yankelovich, 2007). To elaborate, the cultivation of
ICC within language learning environments can be achieved through many educational
strategies. For instance, students can be engaged in joint research projects, online
discussions, virtual exchanges, academic mobility programs (Erasmus+, Fulbright, Jan
Monet), as well as group projects that require them to listen to each other’s ideas, provide
constructive feedback, and work towards a common goal. For instance, students can work
together on a project that requires them to research and present information about a social

issue, such as poverty or inequality, allowing them to “reflect on the world and themselves
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through the lens of another language and culture” (MLA, 2007) and thus, develop a
deeper understanding of the challenges faced by others.

A practical approach to advance empathy in class could also be realized
through the integration of authentic cultural materials into the curriculum. This can
include films, literature, music, and art from various cultures, providing students with
insights into different worldviews and perspectives. For example, students can analyze
films from different cultural contexts, examining how cultural values and norms are
portrayed. This can lead to discussions about cultural differences and similarities, thus
promoting empathy and understanding.

Furthermore, role-playing and simulations can be utilized to create immersive
intercultural experiences. Students can participate in simulations of real-life
intercultural encounters, such as business negotiations or social gatherings, allowing them
to practice their communication skills and develop cultural sensitivity. For instance,
students can role-play a scenario where they negotiate a business deal with a person from
a different cultural background, requiring them to consider cultural differences in
communication styles and negotiation strategies. In addition, inviting guest speakers
from different cultural backgrounds can provide students with first-hand insights
into diverse cultures. This can involve inviting international students, immigrants, or
experts on intercultural communication to share their experiences and perspectives.

Additionally, integrating social-emotional learning (SEL) principles within
language pedagogy holds the potential for enhancing empathic understanding. This can
involve activities that encourage students to reflect on their own emotions and the
emotions of others, as well as activities that stimulate active listening and perspective-
taking. The application of SEL strategies within language classrooms can be achieved
through a variety of techniques, for example, the use of reflective journaling (students
can be prompted to write about their emotional responses to specific texts, cultural
encounters, or language learning challenges, reflect on their emotional reactions and
consider how these emotions might differ from those of individuals from different cultural

backgrounds), the incorporation of role-playing and simulations focusing on emotional
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intelligence. (students can participate in scenarios that require them to navigate complex
emotional situations, such as resolving conflicts or providing support to others, e.g., role-
playing a scenario to mediate a disagreement between two individuals from different
cultural backgrounds, requiring them to consider cultural differences in communication
styles and emotional expression). In addition, integrating mindfulness and meditation
practices can help students develop self-regulation and emotional awareness.
Consequently, it proves to be evident that the cultivation of empathy within
language education is not merely an aspirational goal but a pragmatic necessity in our
interconnected world. Therefore, educators can create transformative learning
environments by embracing storytelling, fostering intercultural communicative
competence, and integrating social-emotional learning principles. Ultimately,
through these pedagogical shifts, language classrooms can become spaces where
students not only acquire linguistic proficiency but also develop the critical capacity to
understand, appreciate, and empathize with the diverse experiences of others that can

genuinely contribute to fostering of a more inclusive and understanding global society.

References:

Hasan, R. A. (2024). Promoting Intercultural Understanding. Retrieved from:
https://africa.teachingenglish.org.uk/skills/tips/promoting-intercultural-
understanding

Killick, S., & Boffey, M. (2012). Building relationships through storytelling: A foster
career’s guide to attachment and stories. Cardiff : The Fostering Network.

MLA Ad Hoc Committee on Foreign Languages. Foreign Languages and Higher
Education: New Structures for a Changed World. Modern Language Association
of America, 2007. Retrieved from: https://www.mla.org/Resources/Guidelines-
and-Data/Reports-and-Professional-Guidelines/Foreign-Languages-and-Higher-
Education-New-Structures-for-a-Changed-World.

Mouboua, P. D., Atobatele, F. A., & Akintayo, O. T. (2024). Language as a tool for

intercultural understanding: Multilingual approaches in global citizenship

208



APrymMeHTH cy4acHoi (pij1oJ1orii: «eTHKa MiKJIyBaHHD)

education. Magna Scientia Advanced Research and Reviews, 11(01), 019-030.
Retrieved from: https://www.researchgate.net/publication/381000695

Nangia, M. (2025). The Power of Storytelling in shaping inclusive Higher Education.
Durham University. Retrieved from:
https://www.durham.ac.uk/research/current/thought-leadership/2025/02/the-

power-of-storytelling-in-shaping-inclusive-higher-education/

209



