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PO3[ 1. CIVIC UNIVERSITY SIK IHCTPYMEHT
COLYAJIbHOI IHTErPALII TA NIATPUMKM TPOMAAN

Rebro Olga,
assistant at the Department of Practical Psychology
Mariupol State University

COMPARING MODELS OF THE CIVIC UNIVERSITY
IN UKRAINE AND NORWAY

As global challenges intensify ranging from climate change and pandemics to
geopolitical conflicts and democratic backsliding universities are increasingly seen not
only as educational institutions but also as civic actors.

The concept of the Civic University emerges from this redefinition of roles:
universities are expected to actively contribute to social cohesion, democratic
governance, and regional development through cooperation with local communities,
governments, and civil society. In this context, the article offers a comparative study of
how this concept is applied in Norway a country with institutionalized civic
infrastructure and in Ukraine, where civic engagement is increasingly vital due to war
and post-crisis reconstruction.

This paper aims to provide a detailed comparative analysis of how the Civic
University concept is being realized in Norway and Ukraine. The object of study is the
university as a civic and social actor, while the subject is the mechanisms through
which universities engage with local communities to foster democratic, educational,
and developmental outcomes. The research explores not only theoretical frameworks
but also institutional practices and case studies.

The Civic University concept has evolved from British academic discourse,
especially through the work of John Goddard and colleagues, who argue for
universities to act as «anchor institutions» within their communities. These institutions
should address regional challenges, collaborate with stakeholders, and build civic
capacity. The idea of the Civic University is rooted in British academic discourse,
particularly in the work of John Goddard et al, which articulates the need for
universities to engage with their «place» the city or region where they are located [1].

Norwegian research has extended the model by emphasizing sustainability,
student-led governance, and inclusion. Institutions like the University of Oslo have
implemented democratic education and interdisciplinary centers promoting civic
participation [2]. In Ukraine, scholarship on the Civic University remains emergent. The
theme gained prominence particularly after 2014, driven by the decentralization
reform, the rise of civil society, and the challenges of war. Donor-funded initiatives and
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NGO-university collaborations have filled some gaps in institutional practice, although
academic literature still lags behind. Institutions like Mariupol State University [3] and
Kyiv-Mohyla Academy [4] illustrate localized approaches to civic resilience and
engagement. Civic education programs, such as the IFES-led «<Democracy: From Theory
to Practice» course [5], and the role of international donors like DAAD [6] and the
British Council [7] have played critical roles in introducing civic university principles to
Ukrainian institutions.

The implementation of the Civic University concept in Norway and Ukraine differs
substantially due to historical, political, and socio-economic factors. In Norway, civic
engagement is deeply institutionalized and embedded within the strategic frameworks of
universities. Institutions such as the University of Oslo collaborate routinely with
municipal governments, civil society organizations, and local stakeholders to co-design
public policies and research initiatives that reflect community needs. These partnerships
are long-term, supported by national funding mechanisms, and guided by clear
institutional mandates. Civic engagement in this context is not treated as an auxiliary
activity but as a core function aligned with academic missions.

In contrast, in Ukraine, the Civic University model has largely evolved as a
response to crisis. Since 2014 and especially after the full-scale Russian invasion in
2022, many universities have taken on de facto civic roles by offering shelter,
psychological support, and educational continuity to internally displaced persons and
war-affected communities. Institutions like Mariupol State University have exemplified
this shift by transforming into hubs of humanitarian assistance and social resilience [6].

Unlike Norway’s structured and policy-driven model, Ukraine’s civic engagement
practices are often reactive and fragmented. While many of these initiatives are
impactful, they tend to rely on motivated individuals or small academic teams rather
than formalized university structures. Funding is typically external, sourced from
international donors or NGOs, and integration into institutional governance is limited.
Civic initiatives often operate on an ad hoc basis rather than being embedded in long-
term strategic planning.

Nevertheless, Ukrainian universities have demonstrated remarkable agility and
adaptability under extreme pressure. They have extended their functions beyond
education to become crucial agents of cultural preservation, local solidarity, and
democratic resilience. In the absence of systemic policy support, partnerships with civil
society and international organizations have enabled creative, community-oriented
responses to urgent needs.

This experience has generated valuable civic capital and laid the foundation for
a more structured approach to university — community engagement. To transition from
improvisation to institutionalization, Ukraine’s higher education system will need to
embed civic roles in strategic documents, integrate them into curricula, and develop
sustainable staffing and resource models. Without this formal support, the Civic
University in Ukraine risks remaining an emergency response mechanism rather than a
durable pillar of democratic society.
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Another dimension of divergence lies in curricular integration. Norwegian
universities have developed long-standing service-learning frameworks and courses
focused on democratic participation, enabling students to engage directly in
community problem-solving [31[4]. In Ukraine, similar practices exist primarily through
extracurricular programming or NGO-supported efforts such as the IFES civic
education course [5]. This difference affects both the sustainability and institutional
legitimacy of civic initiatives.

Despite these contrasts, both countries affirm the transformative potential of
universities as civic anchors. Ukrainian institutions, despite fewer resources and a
volatile environment, have shown resilience and innovation. Recent decentralization
reforms present an opportunity to institutionalize these efforts by forging lasting
partnerships between universities and local authorities.

Finally, a temporal distinction shapes the comparison. Norway's model has
evolved gradually as part of a stable welfare state, while Ukraine’s has emerged rapidly
in response to war and systemic disruption. These differing trajectories offer
contrasting insights: one is rooted in stability and foresight, and the other in
responsiveness and necessity. Both demonstrate the university’s capacity to
strengthen social cohesion and democratic life.

The Civic University model offers a compelling framework for rethinking the role of
higher education, particularly in societies facing crisis and reconstruction. In Ukraine,
where universities continue to operate under the strain of full-scale war, displacement,
and disrupted infrastructure, civic engagement is not a choice but a necessity.

Displaced institutions such as Mariupol State University exemplify how
universities can adapt into civic actors by offering not only education, but also
psychological support, cultural continuity, and humanitarian aid. However, these
efforts remain fragmented and underfunded. To move from emergency response to
long-term impact, Ukraine’s universities must embed civic engagement into their core
strategies and be supported through national policy, local partnerships, and integrated
curricula. Learning from Norway’s structured civic models can help shape a resilient,
hybrid form of the Civic University that is rooted in crisis experience and capable of
contributing to Ukraine’s democratic recovery while also supporting sustainable
development at both local and national levels.
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fonwk O.A.,

K. Mef. HayK, OLeHT,

3aBigyBay kadenpwv nefarorikv Ta ocBiTy,
MapiynonbCbKnit gepxxaBHui yHiBepcuteT

PEANIIBALLIA I'IPOFPOMA,El,CbKO.I' (DYHKLI,I'I' YHIBEPCUTETY B NMPOLECI
CTBOPEHHS | PEA/I3AL|IT OCBITHIX MPOrPAM MIATOTOBKU BUNTENIB
NMOYATKOBOI LWKOJIN

B ymMOBax CycninbHWUX TpaHCPOPMALi, CNPUYMHEHUX BiliHO, AeLeHTpani3auieto
Ta 3araJbHOCBITOBMMM BMKAMKAMK, BMLLA OCBiTa HabyBae HOBOro 3micty. lopsg 3
[ABOMA HeBiJEMHMMM (YHKLIAMU YHIBEPCUTETY — OCBITOK Ta JOCHIIKEHHAMW —
NOCUIIOETLCS LLEe OfHA BAXNMBA GYHKLIS, BiNOBIAHO [0 AKOi YHIBEPCUTET NO3ULLIOHYE
cebe K no3uLiOHYIOTb cebe K «civic university» [2]. CyyacHuit yHiBepcuTeT
NOKAVMKAHWIA He NnLe HAAABaTW GpaxoBy MiArOTOBKY, a M BUKOHYBATU NPOrpoOMALChKY
QyHKLUil0, WO nepenbdayae BMXOBAHHA aKTWMBHOMO, CBiJOMOrO, BiAMOBILANBHOIO
rpomMagsHuHa. OcobnMBOI aKTyanbHOCTI Lied BekTop HabyBae y cdepi NiaroToBku
BUMTENIB MOYATKOBOI LIKOAM, afxe came BOHM (dopmyloTb 0a30Bi CBITOMIAAHI
YCTAHOBKM Ta rPOMaAHCbKY NMO3ULII0 Y HANMOOALWMX YUHIB.

MporpoMascbka QyHKUiIS YHIBEpCUTETY NepefdayaEe CNpUSHHA  PO3BUTKOBI
AEMOKPATUYHOI KybTYpW, FPOMAASHCBKOI ileHTUYHOCTI, 3ay4eHHs 3000yBayiB 0CBITU
[0 BUPILLEHHS aKTya/IbHUX CoLiaNbHKUX NpobieMm. Y LlbOMY KOHTEKCTi OCBITHI nporpamu
MaloTb BILNOBIAATM He /MWe BMMOram npodecinHoro CraHaapTy, a 1 notpebam
rPOMAjM, Cy4acHOro CTyAeHTa, AepxaBu. Y KoHuenuisx service-learning, community-
based education, citizenship education nigKpecnoeTbCHs BAXIMBICTL BKAOYEHHS
CTYAEHTIB Y AiANbHICTb, AKa OAHOYACHO MAE HABYa/IbHY Ta COLia/IbHO 3HAUYLLY METY.

Tak, iHTerpauisa enemMeHTiB r[pOMAAAHCLKOT OCBITH, CEPBICHOTO HABYAHHS (Service-
learning) Ta mMiXAMCUMNNIHAPHMX MIOXOLAiB CNPUSE PO3BUTKY KPUTUYHOTO MMWCIEHHS,
emMnaTii, KOMYHIKaTUBHMX HABMYOK i CMPOMOXHOCTI NpaLoBaTh B KOMAHAj — YCiX TUX
IKOCTEMN, L0 € HEODXiAHUMM ANS NefaroriB y cydyacHomy cBiTi [3].

[l0CBif, MiXXHAPOAHWMX NPOEKTIB, 30Kpema iHiliatnen ServU (Service-learning in
Higher Education for Ukraine’s Recovery), AeMOHCTPYE, WO 3any4eHHs CTYAeHTIB A0
NPOEKTHOI AiiNbHOCTI B fpOMaaax, poboTy 3 AiTbMU Ta MONOAAI0 Y KPU30BKX YMOBAX,
y4acTb Yy BOJIOHTEPCbKMX iHilliaTMBax CNpuUsie TMOWOMY 3aCBOEHHIO HABYAIbHOTO
maTepiany Ta GopMyBaHHIO FPOMALAHCHKMX KOMMETEHTHOCTeN [6].

3HAYyHy ponb Yy peanisaLii NporpomMaacbkoro nigxoay BifirpaloTb no3aayamMTopHa
AIANbHICTb, MeparoriyHa npakTMka Ta cniBnpaud 3 MiCLeBUMn opraHamu Baagu w
rPOMaACbKVMMM OpraHisaviamu [4; 5].
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