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Cultivating intercultural competency:The role of sustainability
in pre-service teacher professional development

Abstract. Cultivating intercultural competency and sustainability within teacher training is essential for preparing
educators to address the challenges of a rapidly changing world and to create inclusive, socially responsible, and
environmentally conscious educational environments. The purpose of the present study was to examine the role
of sustainability in pre-service teacher professional development and its influence on cultivating intercultural
competency. In the study, two key methods to bring sustainability to the core of education strategy were used: an
analytical method and a method of exploratory interviews as an instrument to collect data. The main ways of sustainable
professional development of cultivating intercultural competency were continuing pedagogical practice, internal and
external academic mobility, informal/non-formal education, and cooperation with stakeholders. The aforementioned
activities were meticulously designed to provide a well-rounded professional experience for the pre-service teachers,
facilitating their growth in the field of English teaching and fostering cultural understanding. The findings proved
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that the integration of targeted professional development initiatives significantly contributed to the enhancement
of participants’ capabilities and preparedness for their future roles as English teachers. The increased engagement
observed underscores the practical relevance and applicability of the implemented strategies within language teacher
preparation programs. The research results validated the theoretical frameworks, providing empirical support for the
positive outcomes of professional development interventions in language teacher preparation programs. The observed
improvements in linguistic and sociocultural dimensions underscore the programme’s success in shaping proficient and
culturally aware pre-service English teachers. The findings of the study can be used by higher education institutions
that train future teachers, as well as organisations that implement professional development programs for teachers, in
order to develop intercultural competence and introduce sustainability principles into the educational process

Keywords: preparation programme; pedagogical practice; internal and external academic mobility; informal/non-

formal education; cooperation with stakeholders

INTRODUCTION

The modern field of education is undergoing significant
changes, with an increasing focus on the concepts of sus-
tainable development. In our increasingly interconnected
society, it is more important than ever to develop inter-
cultural competency among educators. The incorporation
of sustainable development principles into education
has gained traction as countries confront environmen-
tal concerns and the imperative for global citizenship.
Within this particular environment, the advancement of
pre-service English language teachers becomes a crucial
domain for establishing enduring methods. These edu-
cators have a vital role in influencing the thinking of the
next generation, and their ability to handle intercultural
difficulties is quite important.

Effective professional development for teachers en-
tails ongoing education that not only improves teaching
skills but also adheres to the concepts of environmental,
social, and economic sustainability. It surpasses brief train-
ing sessions and focuses on continuous development that
enhances both personal and professional welfare. Simply
having deep subject knowledge and practical skills is not
enough for a modern teacher of any specialty. A 21%-cen-
tury educator embodies intense spiritual life, a creative
approach to pedagogical activities, and scientific research
for innovative technologies that enable the successful
achievement of educational goals while working with the
children of a new generation.

Adapting the idea for upcoming English teachers, sus-
tainable professional development entails training educa-
tors who possess both expertise in language education and
the ability to incorporate sustainability principles into their
teaching methods. This includes the promotion of multi-
cultural comprehension, environmental accountability,
and ethical discourse. Intercultural competency pertains
to the aptitude to proficiently interact and involve oneself
with others from a wide range of cultural backgrounds. It
requires not just verbal competency but also a profound
comprehension and admiration of diverse cultural norms,
values, and views. Intercultural competency plays a vital
role in promoting collaboration on global challenges with-
in the framework of sustainable development.

The relationship between sustainable professional
growth and the development of intercultural competency
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is mutually beneficial. Interculturally-focused professional
development programmes, which prioritise sustainabili-
ty, equip prospective English teachers with the necessary
expertise and abilities to effectively handle language and
cultural variations. On the other hand, promoting intercul-
tural competency becomes a crucial result of long-lasting
professional growth as educators acquire the ability to as-
similate varied viewpoints, encourage diversity, and inte-
grate global matters into language teaching. This paradigm
suggests that by incorporating sustainability principles
into teacher development programmes, educators can im-
prove their pedagogical skills and make a positive impact
on sustainable development objectives, such as promoting
intercultural competency. The interdependence of these
notions emphasises the possibility of a mutually beneficial
interaction where sustainable practices in teacher training
work as catalysts for the development of intercultural com-
petency, thereby enhancing the educational experience for
both instructors and learners.

As noted by I. Zaléniené & P. Pereira (2021), higher ed-
ucation institutions play a fundamental role in sustainabil-
ity, serving as key agents in the education of future leaders
who will contribute to the successful implementation of
the United Nations Sustainable Development Goals. High-
er education holds a distinctive position in spearheading
efforts toward sustainable development. The sustainability
promotion involves universities and colleges in endeavors
such as promoting interdisciplinarity, adopting participa-
tory pedagogies, conducting “real-world” research, and
breaking down institutional boundaries. Several studies fo-
cused on higher education’s role in implementing sustain-
ability curricula, professional practices, and outreach activ-
ities in particular, the work by M. Weiss & M. Barth (2019).
Other works, such as C.S. Seatter & K. Ceulemans (2017)
and P. Hallinger & C. Chatpinyakoop (2019) have delved
into challenges relating to implementing pedagogy teach-
ing strategies for sustainability in higher education the in-
fluence of higher education institutions on sustainability,
and the administration of educational programmes. Over-
all, institutions are often seen as “agents of change” in the
advancement of sustainability, with sustainability-based
education shaping both the content of the education and
the related processes and outcomes (Gatti et al., 2019).



The study aimed to explore the impact of sustainabil-
ity on pre-service teacher professional development and
its influence on intercultural competency development.
The object of the research was the process of cultivating
intercultural competency of pre-service teacher while the
subject was the role of sustainability in pre-service teach-
er professional development and its influence on cultivat-
ing intercultural competency. The two research objectives
guiding that inquiry were what participants’ responses
were to sustainability in pre-service teacher professional
development in their teacher preparation programme and
how sustainability in pre-service teacher professional de-
velopment affected the intercultural competency develop-
ment as EFL teachers.

LITERATURE REVIEW

The primary theoretical underpinning of this research is
the Ecological Systems Theory, which was proposed by
Bronfenbrenner (Soyer, 2019). This theory contends that
interactions between various systems, ranging from the
immediate microsystem to the larger macrosystem, have
an impact on humans. Within the realm of pre-service
teacher professional development, the ecological systems
framework offers a perspective on how sustainable practic-
es can spread across many levels of impact, ranging from
the individual teacher to the institutional and social con-
texts. Sustainable development in education goes beyond
the conventional emphasis on environmental preserva-
tion. This paradigm adopts a comprehensive approach that
incorporates economic, social, and environmental aspects.
Education serves as a catalyst for change, promoting a
sense of global belonging, moral consciousness, and a ded-
ication to the long-term welfare of society.

A significant block of work and reviews has explored
the impacts and incorporation of sustainability principles
in higher education establishments, including degrees,
course contents, learning methodologies, inclusion and
acknowledgment of sustainability issues in higher educa-
tion (Fuertes-Camacho et al., 2019; Sanchez-Carracedo et
al., 2021). In a study conducted by G. Tejedor et al. (2019),
five key strategies for teaching sustainability in higher edu-
cation were defined: project-oriented learning, simulation
games, problem-based learning, service learning, and case
studies. K. Mintz & T. Tal (2013) found that participatory
learning methods result in higher learning outcomes com-
pared to traditional lectures. Integrating sustainability
principles into higher education institutions and their cur-
ricula enriches students’ knowledge, perspectives, aware-
ness, and attitudes towards sustainability. When sustain-
ability principles are included in academic programmes
and research, both university staff and students contribute
actively to the goal of creating a sustainable world (Pica-
toste et al., 2018). Several studies (Dmitrenko et al., 2023;
Svyrydiuk et al., 2024) have observed that higher education
plays a crucial role in enhancing students’ skills, profession-
al development, fostering entrepreneurship, and increas-
ing their capacity to secure decent jobs. Higher education
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institutions can significantly contribute to the achieve-
ment of sustainable development’s targets by creating in-
clusive spaces and safe learning environments for various
sensitive groups, including indigenous people, and indi-
viduals with disabilities (Dmitrenko & Voloshyna, 2018).

Threats to these processes are being recognised in nu-
merous studies addressing obstacles of incorporating sus-
tainability in higher educational institutions (Dyment &
Hill, 2015). These challenges often originate from the con-
ventional departmental and compartmentalised structure
of universities, as well as their rigid disciplinary bounda-
ries. The shift should extend to other aspects of profession-
al practice that, instead of hindering, encourage interdis-
ciplinary collaboration (Orlovic-Lovren, 2016). In attempts
to reconcile the disparities between the conventional and
innovative roles of universities, a number of researchers
perceive the remedy found in enhancing teaching quality,
thereby increasing substantial responsibility to the already
complex and multifaceted role of teachers.

I. Franco et al. (2019) highlighted deficiencies in high-
er education regarding sustainable development policies,
curricula, and practices across various continents. Key
subjects, including integration problem-solving, antici-
pation skills, and systems thinking, should be embedded
in all university curricula. An integrating approach should
be the driving force behind the development of sustaina-
bility practices. These authors summarised the challenges
associated with the implementation of Sustainable Devel-
opment Goals. Key issues include: under-educated audi-
ence, ineffective and irrational learning methods, curricu-
lum irrelevance, and motivational crises; a target audience
that lacks awareness of global issues like climate change;
consumption habits shaped by diverse cultures and envi-
ronmental beliefs; social identity theory, which highlights
individual perspectives; elitism and lack of diversity in ed-
ucational and employment opportunities; and cognitive
dissonance theory, where actions do not match beliefs.

Various authors have underscored the necessity of
incorporating non-traditional facets of sustainability
into the discourse. T.B. Ramos et al. (2015), for instance,
highlighted the significance of delineating sustainabil-
ity frontiers to encompass novel issues and paradigms in
addition to traditional ones. Values play a pivotal role in
shaping how academics respond to proposals for educating
sustainable development and influencing the evolution of
their disciplines. There is a call for a new generation of pro-
fessionals capable of thinking and making decisions within
this evolving perspective, necessitating the modernisation
of educational frameworks for sustainability in higher edu-
cation (Leal Filho et al., 2015).

The shift in higher education towards sustainability
should promote interdisciplinary and transdisciplinary
approaches, blending theory with practice, fostering in-
dividual commitment and collaborative group actions,
encouraging ethical discussions and reflections, and em-
bracing critical thinking (Pepper & Wildy, 2008). Address-
ing these issues necessitates and drives innovation in
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teaching methodologies (Brundiers & Wiek, 2017). Prac-
tice and theory integration can be realised in two main
ways: fostering collaboration between universities and
communities, and using the campus as a learning labo-
ratory. Educators and students can apply the theoretical
knowledge from their disciplines to address real-world
projects. Moreover, involving students in dialogues with
communities provides possibilities to acquire knowledge
and comprehend various perspectives.

It is noteworthy to highlight that P. Bamber &
L. Hankin (2011) have emphasised the significant trans-
formative potential of student engagement through ser-
vice-learning with local communities. This approach not
only challenges students’ stereotypes and personal val-
ues but also promotes their professional development
(Sylenko, 2024). Comprehensive university approaches,
integrating various activities such as teaching instruction,
research, campus management, practice, and approaches
meant to engage both community and stakeholder, have
been identified as fundamental incorporating sustaina-
bility in higher education institutions (Jokikokko & Uit-
to, 2017). While many universities traditionally believe
that students acquire theoretical knowledge on campus
and are supposed to seek practical experience elsewhere,
the initial exposure to hands-on experience can definitely
be realised within the university environment. M. Louren
& A.l. Andrade (2018) investigated strategies through
which teacher education programmes can equip student
teachers to incorporate sustainable concepts and practices
into their teaching development.

Professional development is a broad term that encom-
passes various learning experiences, which can include an-
ything: from single workshops to extensive curricula and
communities of practice. These initiatives focus on the ed-
ucation, training, and development of professionals, with
the ultimate goal of enhancing students’ developmental
and educational outcomes. Professional development is
an ongoing and lifelong learning process for teachers, ne-
cessitating continuous updates to their methods, particu-
larly when dealing with multiethnic classes (Biasutti et
al., 2019). These advancement practices should shape
pre-service teachers’ knowledge, practical skills, and the
formation of their professional identities, including their
beliefs, values, and attitudes towards classroom teaching
activities (Syahrin et al., 2023). Encouraging teachers to re-
flect on their attitudes (Tejedor et al., 2019) and engaging
in discussions and negotiations within a professional com-
munity facing similar challenges are significant aspects of
this process (Romijn et al., 2021).

Intercultural competency pertains to the capacity to
effectively communicate with individuals from diverse
cultural backgrounds by leveraging one’s intercultural
knowledge, skills, and attitudes. Intercultural competen-
cy is characterised as a developmental process aimed at
achieving proficiency in interacting with cultural diversi-
ty, encompassing “effective and appropriate behavior and
communication in intercultural situations” (Ovcharuk et
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al., 2020). The cultivation of intercultural competency is
essential for educators aiming to be globally competent,
emphasising the significance of integrating such prepa-
ration within teacher education. The intercultural frame-
work developed aligns with the OECD’s definition of glob-
al competencies, which entails the capacity to analyse
local, global, and intercultural issues, appreciating and
valuing diverse perspectives and worldviews. It highlights
the importance of engaging in open and constructive di-
alogue with individuals from various cultures and taking
action for collective well-being and sustainable develop-
ment. Intercultural education promotes cultural exchang-
es, fostering democratic and peaceful coexistence among
people. Becoming intercultural individuals involves de-
veloping responsible attitudes toward sustainable citi-
zenship (Kalinina & Prokopchuk, 2023).

In the face of contemporary societal challenges, teach-
ers are required to navigate the multicultural environment.
They need to be prepared to introduce innovative methods
of learning, communication, and investigation to their stu-
dents. This approach aims to prepare pre-service teachers
for the labor market, entrepreneurship, and citizenship. To
foster the sustainable professional development of pre-ser-
vice teachers of English in the educational process, it is im-
portant to provide it in multilevel quasi-professional ac-
tivities of students. Recognising and valuing the diversity
among students is essential for creating an inclusive and ef-
fective educational space (Dmitrenko & Voloshyna, 2018).

In summary, the literature underscores the critical role
of sustainability in higher education, emphasising the need
for interdisciplinary collaboration, practical application,
and continuous professional development. The integration
of sustainability principles into curricula not only enriches
students’ knowledge and skills but also fosters their global
and intercultural competencies. Moreover, professional de-
velopment initiatives equip pre-service teachers with the
necessary strategies to navigate diverse educational envi-
ronments and address contemporary challenges.Byblending
theory with hands-on experiences, universities can cultivate
anew generation of educators who are both socially respon-
sible and professionally competent, ensuring meaningful
contributions to sustainable development in education.

MATERIALS AND METHODS
The analytical method provided the analysis of the current
scientific research and practices including Ukrainian and
world experience of the pre-service teacher profession-
al development as well as finding the ways of enlarging
pre-service teacher’s professional competency at the level
of intercultural competency. The analytical method was
based on the availability of data that gave the possibili-
ty to create a framework for measurement of the level of
pre-service teacher’s professional competency. This re-
search employed the qualitative case study to cultivate in-
tercultural competency in Ukrainian university students.
The study adopted a qualitative case study approach, us-
ing a method of exploratory interviews as an instrument to



collect data. To clarify the role of sustainability in pre-ser-
vice teacher within their teacher preparation programmes,
a questionnaire containing 10 statements with “Yes”, “No”
answer options including “Do you understand the notion of
the phrase “sustainability in professional training?”; “Are
you satisfied with the sustainability in your pre-service
teacher programme preparation?”; “Do you approve of the
organization of practice in your university?”; “Do you feel
more confident and independent having different practice
as the part of your teacher training programmes?”; “Can
you find the problem for your research as a part of sus-
tainability in the pre-service teacher training and define
its difficulties and milestones?”; “Do you feel confident
selecting proper sociocultural material, teaching tools and
activities for pupils of different school age?”; “Are you sat-
isfied with the results of your sustainable teacher training
programme at the university?”, “Are you positive about the
level of internal and external academic mobility in your
university?” were developed.

All ethical standards specified in the Declaration of
Helsinki (2013) were observed and followed during the
study. The research was organised during April, 2022 - De-
cember, 2023. It should be noted that 86.3% of respondents
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who participated in the research were in Ukraine at that
time, and 13.7% lived abroad, mostly in Europe (the UK,
France, Portugal, Spain, and other countries) as they had
to leave Ukraine because of the Russian-Ukraine war. Their
age range was between 18 and 21 years. All participants
had graduated in the subject “The Methodology of Teach-
ing English” and “The Methodology of Teaching Foreign
Literature”. The participants of the present studies includ-
ed pre-service teachers (N=150) who were learning English
at different higher education institutions of Ukraine (N = 3)
(i.e., Mariupol State University (50 participants), Zhytomyr
Ivan Franko State University (70 participants), and Hry-
horii Skovoroda University in Pereiaslav (30 participants).
All of the participants completed the questionnaire and
nine students agreed to give an unstructured informal in-
terview. They were juniors and seniors at Bachelor’s degree
(Table 1). The participants were all Ukrainian natives but
they were with different levels of education and profession-
al activity. For this reason, they were required to obtain a
higher level of English language competency and cultivate
intercultural competency. Before the assessment of the
students’ proficiency they were told it would be on a vol-
untary basis and the interview wouldn’t affect their results.

Table 1. Participant Relevant Information

Number of Participants Year of Study
Universit Completed Interviews
y Home Internally Externally Questionnaires 1-2 vear 3-4
located displaced displaced v year
Mariupol State University 0 20 30 50 3 15 35
Zhytomyr Iv.an Franko State 30 10 30 70 4 20 50
University
Hryhorii §k0v0r9da University 15 7 3 30 ) 10 20
in Pereiaslav
Total 45 37 68 150 9 45 105

Source: compiled by the authors

The main ways of sustainable professional develop-
ment of cultivating intercultural competency were contin-
uing pedagogical practice, internal and external academic
mobility, informal/non-formal education, and cooperation
with stakeholders. At the end of the research, a question-
naire and an unstructured informal interview were con-
ducted to gather information connected with the research
questions. Instructors from three universities, who had
integrated four main ways of cultivating intercultural
competency, were incorporating sustainability in teacher
professional development with their pre-service teachers.
At the conclusion of training, a dedicated 60 minutes were
allocated for interviewing nine participants, who expressed
their opinions on the expediency of applying sustainabili-
ty in pre-service teacher professional development and its
influence on cultivating intercultural competency. During
these interviews, instructors from the participating uni-
versities communicated with pre-service teachers to learn
their attitude. On the basis of the obtained information the
instructors designed the collaborative online platform to

unify the results and accept a common point of view, the
role of sustainability in pre-service teacher professional
development and its influence on cultivating intercultural
competency. Furthermore, instructors systematically were
collecting the pre-service teachers’ outcomes, such as re-
flection essays, observation journals, e-portfolios, course
certificates, etc. Such practice of data collection not only
facilitated the assessment of individual progress but also
enriched the collective understanding of the outcomes
achieved through the incorporation of sustainability in
pre-service teacher professional development and its in-
fluence on cultivating intercultural competency.

For thorough analysis of the obtained data its key
patterns were identified by multiple scanning, interview
scripts were added to the research questions, and conclu-
sions of its validity were drawn. For this purpose, verifica-
tion strategies were used, namely, each of the instructors
analysed the obtained findings individually and with oth-
er instructors to check and validate that the results were
precise. This method made the instructors certain of the
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results they have got, which stressed the role of sustaina-
bility in pre-service teacher professional development and
its influence on cultivating intercultural competency.

RESULTS AND DISCUSSION

As essential aspect of fostering intercultural competency in
education is integrating diverse strategies that enhance
students’ cultural awareness, adaptability, open-minded-
ness, empathy, and communication skills, so that must be a
multifaceted approach that integrates different experienc-
es. In the study, four main ways of cultivating intercultural
competency were implemented in the educational process:
continuing pedagogical practice; internal and external aca-
demic mobility; informal and non-formal education; coop-
eration with stakeholders. These approaches reflected the
increasing importance of sustainability in teacher educa-
tion, particularly in the context of global challenges and
ongoing transformations in the educational landscape. The
description of four main ways of cultivating intercultural
competency highlighted how these methods contribute to
building a more inclusive, innovative, and resilient edu-
cational framework, particularly in the Ukrainian context,
where teachers must navigate the complexities of war, dis-
placement, and educational reform.

1) Continuing pedagogical practice. To make access
to continuing pedagogical practice is the priority task
to guarantee sustainable development in education. The
ways of realisation of continuing pedagogical practice are
getting more and more complicated. Many high schools
have mixed or online forms of education. Pre-service
teachers must adapt to learn and teach under the condi-
tions of the state of war. The new generation of teachers
ensures holistic pedagogies by finding ways forward in
teaching and learning.

2) Internal and external academic mobility. The inter-
nal and external academic mobility is carried out within the
framework of the bilateral University cooperation agree-
ments. This cooperation became a good practice at Hry-
horii Skovoroda University in Pereiaslav, Mykhailo Kotsi-
ubynsky Vinnytsia State Pedagogical University, Zhytomyr
Ivan Franko State University and others. In 2023-2024 the

students of the Ukrainian and Foreign Philology Faculty
(Hryhorii Skovoroda University in Pereiaslav) attended the
courses of lectures and completed practical assignments
in Ternopil Volodymyr Hnatiuk National Pedagogical Uni-
versity and Sumy A.S. Makarenko State Pedagogical Uni-
versity. External academic mobility has a great impact on
sustainability in education. Students acquire international
experience and form intercultural competency by studying
in a foreign country. The student mobility groups were cre-
ated at Hryhorii Skovoroda University in Pereiaslav to go to
the University of West Bohemia in 2017. The students had
the chance not only to study but also to travel around the
Czech Republic and beyond. Neither the COVID-19 pan-
demic nor full-scale war has stopped this project.

3) Informal and non-formal education. Informal and
Non-Formal Education is a part of holistic sustainability
education. As practice shows, during the war pre-service
teachers join many teachers’ associations. For pre-service
English teachers in Ukraine, the most popular of them are
IATEFL (based in Britain) and TESOL (based in the USA).
Webinars, conferences, conventions, meetings and work-
shops allow the pre-service teachers to know the latest
trends in the education field, take part in interactive work-
shops, and enter into debates about sustainable develop-
ment issues in theory and practice.

4) Cooperation with stakeholders. University cooper-
ation with stakeholders provides guidelines and metrics
for students to orient on the labor market. The universities
and stakeholders must build sustainability systems of co-
operation.The importance of cooperation with stakehold-
ers is evident because of the necessity of postwar recovery.

The methods and four ways mentioned above enabled
a holistic understanding of the interplay between sustaina-
bility in pre-service teacher professional development and
cultivating intercultural competency, contributing to nu-
anced insights into challenges and successes in the studied
context. Subsequently, 150 students of Mariupol State Uni-
versity, Zhytomyr Ivan Franko State University,and Hryhorii
Skovoroda University in Pereiaslav, who participated in the
research, were asked to respond to questionnaire state-
ments and comment on some of their answers (Table 2).

Table 2. The questionnaire: “The role of sustainability in pre-service teacher professional development
in their teacher preparation programme”

training?

Ne Questionnaire Statements ves No

N % | N | %
1 Do you understand the notion of the phrase “sustainability in professional training”? 144 9% | 6 | 4
2. Are you satisfied with the sustainability in your pre-service teacher programme preparation? 138 92 |12 | 8
3. Do you approve of the organisation of practice in your university? 123 | 82 | 27 |18
4 Do you feel more confident and independent having different practice as the part of your teacher 114 | 76 | 36 | 24

Can you find the problem for your research as a part of sustainability in the pre-service teacher

5. . . . . . 96 64 | 54 |36
training and define its difficulties and milestones?
6. Do you feel confident selecting proper soc.locultural material, teaching tools and activities for pupils of 114 | 76 | 36 | 24
different school age?
7. Are you satisfied with the results of your sustainable teacher training programme at the university? | 123 | 82 | 27 |18
8. Are you positive about the level of internal and external academic mobility in your university? 128 | 85 | 22 |15

Source: compiled by the authors
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On the whole, 92% of the respondents were positive
about the sustainability of their pre-service teacher pro-
gramme preparation. They spoke in favor of the interactive
workshops which enabled them to share their experience
with other students, to compare their points of view and to
express their attitude towards the actual methodological
problems studied. Moreover, more than 76% of students
approved of organising different kinds of professionally
oriented practice with increasing the portion of pre-ser-
vice teachers’ independence as a characteristic trait of sus-
tainability. Thus, it started with observation practice, then
teacher assistantship practice, then guided language and
methodological practice and finally independent practice at
school. The respondents claimed that such practice allowed
them to observe foreign language teaching in real pedagog-
ical situations, to try their hand at doing microteaching.

Students learnt to skillfully conduct observations:
analyie, compare, logically link teaching methods and is-
sues, process results, and formulate conclusions in the
form of their generalised conclusions (Kalinina & Prokop-
chuk, 2023). Yuliia, the third-year student, explained: “I
liked observation practice a lot because it allowed me to
see sustainability in practice better than our discussions in
class workshops found reflection in teaching. For me, it’s a
great showcase of theory and practice”. Nazar, the fourth-
year student, supported her idea saying “Such kind of prac-
tice, especially teacher assistantship, enabled me not only
to learn a lot from school teachers but also to avoid meth-
odological mistakes in my independent practice at school”.
The most important thing is that I believed in my teach-
ing abilities”. Besides, each module of the teacher training
programme was focused on the development of students’
cultural awareness. For example, in the workshops which
touched upon the problems of spoken production and in-
teraction, students analysed the cultural manifestation of
culture in the English language and compared them with
those of the mother tongue.

One of the questions dealt with the ability of learners
to find the problem for their research as a part of sustain-
ability in their pre-service teacher training. Importantly,
more than half of the students (64%) defined the difficulties
of different ages of schoolchildren learning English and de-
cided to research the problem to find some techniques and
strategies that might be effective for school children. The
results of the findings were presented either at the annual
students’ scientific conferences by publishing the findings
of the research or writing and defending their action re-
search. Given blended learning and due to online learning
the students got the possibility of internal mobility as a part
of their professional training. One of the latest examples
was the online pedagogical tandem of fourth-year students
who had just completed their independent school practice.
The students of all the universities mentioned appreciat-
ed the use of that form of teacher training as they could
share information about their insights into profession.
76% of students confirmed that school learners evinced
great interest in sociocultural material and teaching
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tools as well as activities based on intercultural issues.
Mostly, it concerned senior learners who had their own
experience communicating with representatives of other
cultures. The majority of the students (82%) also expressed
their delight at sharing their experience and were satisfied
with the results of their sustainable teacher training pro-
gramme at the universities.

As for the university practice supervisors, they also ad-
mitted the benefits of a 3-year sustained pre-service teach-
er training. All of them agreed that the pre-service teachers
they were supervising, demonstrated not only highly de-
veloped and thoroughly chosen classroom English but also
their professionally oriented teaching skills, the use of in-
novative techniques and digital tools. The obtained study
results were consistent with previous research, for exam-
ple: a positive link between higher education and sustaina-
ble development was emphasised contributing to graduates
obtaining well-paid jobs and fostering stable, prosperous
societies (Fehlner, 2019); the importance of embracing
interpretive flexibility and accommodating variations in
practices had been emphasised as crucial for integrating
sustainability development into the university context (Te-
jedor et al., 2019; Sanchez-Carracedo et al., 2021). W. Leal
Filho et al. (2015) proved that higher education institutions
played a key role in implementing education for sustaina-
bility through various facets: teaching and research centers
where institutions can promote sustainability by initiating
projects and integrating sustainable practices; influence
through outreach activities: the practices implemented by
educators could have a wider impact by influencing pub-
lic opinions through outreach activities; cultural impact:
the establishment of an institutional culture of sustaina-
bility increased awareness among university staff and the
local and broader communities; formation of profession-
als: higher education institutions bore the responsibility
of shaping the future specialists who would play a leading
role in various professional settings and social activities.
By implementing sustainable practices on campuses, such
as reducing greenhouse gas emissions, promoting the vari-
ety of fauna and flora, and using energy efficiently, institu-
tions could lead by inspiring their members.

The results of the research confirmed the theoretical
frameworks presented in the analysed sources. For example,
the works by O. Ovcharuk et al. (2020) showcased instances
of commendable techniques to use in the effort to transform
universities towards sustainability and insisted on viewing
the campus as a means of developing students’ environmen-
tal awareness. Universities ought to function as laboratories
for experimenting with sustainable behaviors. Sustainabil-
ity of any university showcases its environmental policy.

Concerning the 2™ question: “How did sustainabil-
ity in pre-service teacher professional development af-
fect the intercultural competency development as EFL
teachers?” nine students who were parallelly studying at
the above-mentioned universities and higher education-
al institutions in Europe and the USA were interviewed.
The aim was to determine whether a sufficient level of
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professional training, including their sociocultural com-
petency development, had been provided to them at their
universities in Ukraine. One of them, Valeriia, said she felt
comfortable in France and due to her sociocultural compe-
tency she managed to avoid sociocultural shock. Moreover,
the student focused on her ability to participate in the di-
alogue of culture freely with students with different cul-
tural backgrounds which spoke of her cultural awareness.
The other student, Nastya, who studied at York University
in Britain responded that thanks to her sustained teach-
er preparation programme in Ukraine she could cope with
all the tasks and generally didn’t face difficulties commu-
nicating with native speakers. Nevertheless, the student
admitted that at times she lacked confidence in choosing
correct verbal or non-verbal communicative behavior pat-
terns in some situations of non-academic spheres. Overall,
all the students interviewed said they succeeded in their
professional and sociocultural competency development
due to the sustained pre-service teacher development pro-
grammes at their universities.

The obtained study results accorded with the frame-
work proposed by S. Syahrin et al. (2023), where intercul-
tural competencies comprised all components which were
interconnected and mutually reinforced. Knowledge en-
compassed understanding oneself by means of intercul-
tural communication as well as broader awareness of the
world (e.g., politics, law, human rights, cultures, religion).
Skills crucial for intercultural competencies include listen-
ing and observing, cooperation and problem solving skills.
The model also highlights the importance of developing
analytical and critical thinking skills as essential skills for
reflecting on personal biases. Finally, intercultural compe-
tencies involve actions aimed at promoting learners gener-
al well-being and sustainable development, on both local
and global scales (Romijn et al., 2021).

The results derived from both qualitative and quanti-
tative analyses of the conducted research unequivocally af-
firmed the effectiveness of professional development within
language teacher preparation programmes. The compre-
hensive assessment revealed a discernible positive impact
on participants, as evidenced by heightened engagement
in language-teaching activities. Notably, there was con-
spicuous growth across all facets of communicative com-
petency, with a particular emphasis on linguistic and soci-
ocultural proficiency among pre-service English teachers.

The findings suggested that the integration of targeted
professional development initiatives significantly contrib-
uted to the enhancement of participants’ capabilities and
preparedness for their future roles as English educators.
The increased engagement observed underscores the prac-
tical relevance and applicability of the implemented strat-
egies within language teacher preparation programmes.
Additionally, the noticeable advancements in linguistic and
sociocultural competencies pointed to the programme’s ef-
fectiveness in fostering a well-rounded and culturally sen-
sitive approach to language instruction. In conclusion, the
research outcomes validated the theoretical frameworks
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presented in the analysed sources, providing empirical sup-
port for the positive outcomes of professional development
interventions in language teacher preparation programmes.
The observed improvements in communicative competen-
cy, particularly in linguistic and sociocultural dimensions,
underscored the programme’s success in shaping proficient
and culturally aware pre-service English teachers. The pos-
itive responses and increased intercultural competency
among participants proved the potential benefits of inte-
grating sustainability into the curriculum for aspiring EFL
teachers. Thus, the study conducted with 150 pre-service
teachers from three Ukrainian higher education institutions
proved that the incorporation of interactive workshops, pro-
fessionally oriented practices, and a gradual progression to-
wards independence in teaching activities were particularly
well-received by the students. The study also revealed the
positive impact of cultural awareness development within
each module of the teacher training programmes. Students
expressed appreciation for the integration of sociocultur-
al material and activities based on intercultural issues.

CONCLUSIONS

The research highlighted that more than half of the partic-
ipants identified challenges faced by different age groups
of schoolchildren in learning English and actively engaged
in research to find effective techniques and strategies. This
research showcases the students’ commitment to sustain-
ability and their contribution to the academic communi-
ty. The implementation of blended and online learning,
especially through initiatives like the online pedagogical
tandem, provided opportunities for internal and external
academic mobility and knowledge sharing among students.
The positive feedback from students and university prac-
tice supervisors in this regard emphasised the value of sus-
tainable pre-service teacher professional development.

The second part of the study focused on how sustain-
ability in pre-service teacher professional development
affected the intercultural competency development of EFL
teachers. Interviews with students highlighted the suc-
cess of their professional and sociocultural competency
development, indicating the effectiveness of sustainable
pre-service teacher preparation programmes in the noted
universities. The findings align with the framework pro-
posed by Pastori and others, emphasising the interrelated
nature of knowledge, values, attitudes, skills, and actions in
intercultural competencies. In conclusion, the study pro-
vides compelling evidence that integrating sustainability
into pre-service teacher professional development posi-
tively influences the development of intercultural com-
petency among aspiring pre-service teachers. The results
suggest that a continuous focus on sustainability within
teacher preparation programmes also enhances linguistic
and sociocultural competencies and contributes to a more
holistic and globally aware generation of English language
educators. The further research should addressed the core
issue of training educators who possess the ability to effec-
tively traverse the intricacies of a globalised world while



N. Dmitrenko et al.

demonstrating cultural competency and environmental ACKNOWLEDGEMENTS
mindfulness what require collaborative efforts to create = None.

specific strategies and evaluation methods, to ensure that

sustainability is not only recognised but also properly in- CONFLICT OF INTEREST
corporated into language teacher education. None.

REFERENCES

[1] Bamber, P., & Hankin, L. (2011). Transformative learning through service learning: No passport required. Education +
Training, 53(2/3), 190-206. doi: 10.1108/00400911111115726.

[2] Biasutti, M., Concina, E., & Frate, S. (2019). Social sustainability and professional development: Assessing a training
course on intercultural education for in-service teachers. Sustainability, 11(5), article number 1238. doi: 10.3390/
sul1051238

[3] Brundiers, K., & Wiek, A. (2017). Beyond interpersonal competence: Teaching and learning professional skills in
sustainability. Education Sciences, 7(1), article number 39. doi: 10.3390/educsci7010039

[4] Declaration of Helsinki. (2013). Retrieved from https://www.wma.net/what-we-do/medical-ethics/declaration-of-
helsinki/.

[5] Dmitrenko, N., & Voloshyna, O. (2018). Training of prospective teachers of foreign language to work in inclusive
classes. Pedagogy, 129(1), 187-205. doi: 10.15823/p.2018.13.

[6] Dmitrenko, N., Voloshyna, O., Kizim, S., Mnyshenko, K., & Nahorniak, S. (2023). Smart education in the prospective
teachers’ training. CTE Workshop Proceedings, 10, 414-429. doi: 10.55056/cte.568.

[71 Dyment, J.E., & Hill, A. (2015). You mean I have to teach sustainability too? Initial teacher education students’
perspectives on the sustainability cross-curriculum priority. Australian Journal of Teacher Education, 40(3), 21-35.
doi: 10.14221/ajte.2014v40n3.2.

[8] Fehlner, W. (2019). Educating for sustainability: The crucial role of the tertiary sector. Journal of Sustainable
Development, 12(2), 18-28. doi: 10.5539/jsd.v12n2p18.

[9] Franco, L., Saito, O., Vaughter, P., Whereat, J., Kanie, N., & Takemoto, K. (2019). Higher education for sustainable
development: Actioning the global goals in policy, curriculum and practice. Sustainable Science, 14, 1621-1642.
doi: 10.1007/s11625-018-0628-4.

[10] Fuertes-Camacho, M. T., Graell-Martin, M., Fuentes-Loss, M., & Balaguer-Fabregas, M.C. (2019). Integrating
sustainability into higher education curricula through the project method, a global learning strategy. Sustainability,
11(3), article number 767. doi: 10.3390/su11030767.

[11] Gatti, L., Ulrich, M., & Seele, P. (2019). Education for sustainable development through business simulation games:
An exploratory study of sustainability gamification and its effects on students’ learning outcomes. Journal of Cleaner
Production, 207, 667-678. doi: 10.1016/j.jclepro.2018.09.130.

[12] Hallinger, P., & Chatpinyakoop, C. (2019). A bibliometric review of research on higher education for sustainable
development, 1998-2018. Sustainability, 11(8), article number 2401. doi: 10.3390/su11082401

[13] Jokikokko, K., & Uitto, M. (2017). The significance of emotions in Finnish teachers’ stories about their intercultural
learning. Pedagogy Culture and Society, 25(1), 15-29. doi: 10.1080/14681366.2016.1201128.

[14] Kalinina, L., & Prokopchuk, N. (2023). Pedagogical tandem as a means of online professional methodological training
of the future foreign language teacher. Current Issues of Humanities, 59(2), 209-214. doi: 10.24919/2308-4863/59-2-
31.

[15] Leal Filho, W., Manolas, E., & Pace, P. (2015). The future we want. International Journal of Sustainability in Higher
Education, 16(1), 112-129. doi: 10.1108/1JSHE-03-2014-0036.

[16] Louren, M., & Andrade, A.L. (2018). Embracing diversity in early years’ settings: Challenges and opportunities for
teacher professional development. In Responding to learner diversity and learning difficulties (pp. 3-23). Charlotte:
Information Age Publishing.

[17] Mintz, K., & Tal, T. (2013). Education for sustainability in higher education: A multiple-case study of three courses.
Journal of Biological Education, 47(3), 140-149. doi: 10.1080/00219266.2013.821353.

[18] Orlovic-Lovren, V. (2016). University teachers in transition towards sustainability: One concept and numerous
questions. Innovacije u Nastavi (Innovative Teaching), 29(4), 123-139. doi: 10.5937/inovacije16041230.

[19] Ovcharuk, O., Ivaniuk, I., Burov, O., Marienko, M., Soroko, N., Gritsenchuk, O., & Kravchyna, O. (2020). The practical
experience of the use of digital learning resources by Ukrainian teachers to ensure the sustainable development and
democratization of education process. In Proceedings of the 1st symposium on advances in educational technology (AET
2020) (pp. 432-444). Setuibal: SCITEPRESS. doi: 10.5220/0010925000003364.

[20] Pepper, C., & Wildy, H. (2008). Leading for sustainability: Is surface understanding enough?. Journal of Educational
Administration, 46(5), 613-629. doi: 10.1108/09578230810895528.

Scientia et Societus, Vol. 4, No. 1, 2025

47


https://doi.org/10.1108/00400911111115726
https://doi.org/10.3390/su11051238
https://doi.org/10.3390/su11051238
https://www.mdpi.com/2227-7102/7/1/39
https://www.wma.net/what-we-do/medical-ethics/declaration-of-helsinki/
https://www.wma.net/what-we-do/medical-ethics/declaration-of-helsinki/
https://doi.org/10.15823/p.2018.13
https://doi.org/10.55056/cte.568
https://doi.org/10.14221/ajte.2014v40n3.2
https://www.ccsenet.org/journal/index.php/jsd/article/view/0/38984
https://doi.org/10.1007/s11625-018-0628-4
https://doi.org/10.3390/su11030767
https://doi.org/10.1016/j.jclepro.2018.09.130
https://doi.org/10.3390/su11082401
https://doi.org/10.1080/14681366.2016.1201128
https://doi.org/10.24919/2308-4863/59-2-31
https://doi.org/10.24919/2308-4863/59-2-31
https://doi.org/10.1108/IJSHE-03-2014-0036
https://www.tandfonline.com/action/showCitFormats?doi=10.1080/00219266.2013.821353
https://scindeks-clanci.ceon.rs/data/pdf/0352-2334/2016/0352-23341604123O.pdf
https://www.scitepress.org/Papers/2020/109250/109250.pdf
https://www.researchgate.net/publication/228346443_Leading_for_sustainability_Is_surface_understanding_enough

48

Cultivating intercultural competency: The role of sustainability in...

[21] Picatoste,]., Pérez-Ortiz, L., & Ruesga-Benito, S.M. (2018). A new educational pattern in response to new technologies
and sustainable development. Enlightening ICT skills for youth employability in the European union. Telematics and
Informatics, 35(4), 1031-1038. doi: 10.1016/j.tele.2017.09.014.

[22] Ramos, T.B., Caeiro, S., van Hoof, B., Lozano, R., Huisingh, D., & Ceulemans, K. (2015). Experiences from the
implementation of sustainable development in higher education institutions: Environmental management for
sustainable universities. Journal of Cleaner Production, 106, 3-10. doi: 10.1016/j.jclepro.2015.05.110.

[23] Romijn, B., Slot, P., & Leseman, P. (2021). Increasing teachers’ intercultural competences in teacher preparation
programs and through professional development: A review. Teaching and Teacher Education, 98, article number
103236. doi: 10.1016/j.tate.2020.103236.

[24] Sanchez-Carracedo, F., Ruiz-Morales, J., Valderrama-Hernadez, R., Munoz-Rodriguez, ].M., & Gomera, A. (2021).
Analysis of the presence of sustainability in higher education degrees of the Spanish university system. Studies in
Higher Education, 46(2), 300-317. doi: 10.1080/03075079.2019.1630811.

[25] Seatter, C.S., & Ceulemans, K. (2017). Teaching sustainability in higher education: Pedagogical styles that make a
difference. Canadian Journal of Higher Education, 47(2), 47-70. doi: 10.47678/cjhe.v47i2.18628.

[26] Soyer, G. (2019). Urie Bronfenbrenner: The ecology of human development book review. Journal of Culture and Values
in Education, 2(2), 77-80. doi: 10.46303/jcve.02.02.6.

[27] Svyrydiuk, V., Bodyk, O., Kalinina, L., Prokopchuk, N., & Khrystych, N. (2024). The digital frontier: Strategies and
tools for cultivating educational-strategic competence for pre-service teachers. Information Technologies and Learning
Tools, 101(3), 1-14. doi: 10.33407/itlt.v101i3.5547.

[28] Syahrin, S., Akhmal, N., Spromberg, S., & Depriest, J. (2023). Promoting intercultural competence in preservice
teacher education through virtual exchange. Studies in Media and Communication, 11(1), 1-12. doi: 10.11114/smc.

[29] Sylenko, Y. (2024). Individualization of independent work in the professional training of future teachers: An
experimental study. Scientific Bulletin of Mukachevo State University. Series “Pedagogy and Psychology”, 10(1),
68-76.doi: 10.52534/msu-pp1.2024.68.

[30] Tejedor,G.,Segalas,].,Barrén,A.,Fernandez-Morilla, M., Fuertes, M.T., Ruiz-Morales, ., Gutiérrez, I., Garcia-Gonzalez,
E., Aramburuzabala, P., & Hernandez, A. (2019). Didactic strategies to promote competencies in sustainability.
Sustainability, 11(7), article number 2086. doi: 10.3390/sul1072086.

[31] Weiss, M., & Barth, M. (2019). Global research landscape of sustainability curricula implementation in higher
education. International Journal of Sustainability in Higher Education, 20(4),570-589.doi: 10.1108/1JSHE-10-2018-0190.

[32] Zaléniené, 1., & Pereira, P. (2021). Higher education for sustainability: A global perspective. Geography and
Sustainability, 2(2), 99-106. doi: 10.1016/j.geosus.2021.05.001.

Scientia et Societus, Vol. 4, No. 1, 2025


https://doi.org/10.1016/j.tele.2017.09.014
https://doi.org/10.1016/j.jclepro.2015.05.110
https://doi.org/10.1016/j.tate.2020.103236
https://doi.org/10.1080/03075079.2019.1630811
https://doi.org/10.47678/cjhe.v47i2.18628
https://www.researchgate.net/publication/341477847_Urie_Bronfenbrenner_The_Ecology_of_Human_Development_Book_Review
https://journal.iitta.gov.ua/index.php/itlt/article/view/5547
https://www.researchgate.net/publication/366545062_Promoting_Intercultural_Competence_in_Preservice_Teacher_Education_through_Virtual_Exchange
https://www.researchgate.net/publication/366545062_Promoting_Intercultural_Competence_in_Preservice_Teacher_Education_through_Virtual_Exchange
https://doi.org/10.52534/msu-pp1.2024.68
https://doi.org/10.3390/su11072086
https://doi.org/10.1108/IJSHE-10-2018-0190
https://doi.org/10.1016/j.geosus.2021.05.001

N. Dmitrenko et al.

Hatans AmiTpeHko

[loKTop neparoriyHnx Hayk, npodecop

BiHHMLUbKWNI fepXaBHWI NefaroriyHnin yHiBepcuteT imeHi Muxaiina KoutobrHcbKoro
21001, Byn. OcTpo3bKoro, 32, M. BiHHMLA, YKpaiHa
https://orcid.org/0000-0002-3556-0003

Hina Xpuctuy

KaHanpat negaroriyHmx Hayk, JOLEHT

YHiBepcuteT lNpuropis CkoBopogu B Nepeacnasi

08401, Byn. CyxomnuHcbkoro, 30, M. lNepeacnas, YkpaiHa
https://orcid.org/0000-0002-6839-8946

HaTtanis Mpokonuyk

KaHampaTt nefaroriyHnx Hayk, AOLLeHT

KuUTomMmnpCbKnin fep>kaBHUIN YHiBepcuTeT iMeHi IBaHa OpaHka
10008, Byn. Benuka bepguuiscbka, 40, m. Kutommp, YKpaiHa
https://orcid.org/0000-0001-6609-8109

Napuca KaniHiHa

KaHampat negaroriyuHux Hayk, npodecop

KUTOMUPCbKUI fiepaBHN yHiBepcuTeT iMeHi IBaHa DpaHKa
10008, Byn. Benuka bepguuiscbka, 40, m. Kutommp, YkpaiHa
https://orcid.org/0000-0002-1106-7329

Octan boauk

Kanampat dinonoriyHmx Hayk, loLeHT, 3aBigyBay kadenpu
MapiynonbcbKunin fep>kaBHNiN yHiBepcuTeT

03037, Byn. [NpeobparkeHcbKa, 6, M. KiiB, YkpaiHa
https://orcid.org/0000-0003-4642-8371

PO3BMTOK Mi>KKY/IbTYPHOI KOMNETEHTHOCTI: POJib CTANOCTI
y npodecintHoMy po3BUTKY BUMTEIB NepeaAnnioMHOI OCBITU

AHOTAaL,ifl. PO3BUTOK MiXKKYJILTYPHOI KOMIETEHTHOCT] Ta CTAI0r0 PO3BIUTKY B IIPOLIEC] MiZIFOTOBKY BUMTEJIIB € BAXK/IMBUM
IJIS1 TIATOTOBKM TeHAroriB A0 BMUPILIEHHS MPO6aeM IIBUAKO3MiHHOTO CBITY Ta CTBOPEHHS iHK/IIO3MBHOTO, COIiaJIbHO
BiJITOBiZA/JIbHOTO Ta €KOJIOTIYHO CBiJOMOTrO OCBiTHBOTO cepemoBMIA. MeTOw LbOTO JOCTiIKeHHS 6y/lI0 BUBUUTU POb
CTaJIOTO PO3BUTKY Y ITpodeciiiHOMY PO3BUTKY BUMTEJIB Ta i10T0 BIUIMB Ha GOPMYBAHHS MIKKYIbTYPHOI KOMIIETEHTHOCTI.
V moctigkeHHi 6y/10 BUKOPUCTAHO JIBA KJIIOUOBI METOMM, SIKi TOTIOMOIJIM 3POOUTHU CTaIMI PO3BUTOK SIAPOM OCBiTHBOI
CTpaTerii: aHaJITMYHNUIT METOJ, Ta METO, PO3BiAyBaJbHUX iHTEPB'I0 SIK iIHCTPYMEHT 360py HaHux. OCHOBHMMMU IUISIXaMM
CTaIoro MpodeciifHoro po3BUTKY BUMTENIB MisKKY/IbTYPHOI KOMITETEHTHOCTI O6y/1 Ge3mepepBHa Iefaroriuia npakTuka,
BHYTPIIIHS Ta 30BHIIIHS aKaeMiyHa MObOiTbHICTb, iHbOpMaibHa/HedhopMaibHa OCBiTa Ta CITIBIIPALIS 3i CTEKXONAEPAMMU.
BuiesasHaueHi 3axony 6y/y peTebHO po3pobiieHi, o6 3a6e3meunTyt Bce6iuHmii mpodeciiiumuii JOoCBiz 11s1 BUK/IaJaviB,
CIIPUSIIOUM IXHbOMY 3POCTaHHIO B rayly3i BUK/IaZaHHS aHIVIiJiCbKOI MOBM Ta CIPUSIIOUM KyJIbTYPHOMY B3a€MOPO3YMiHHIO.
Pe3ynbTaTy JOCTIIKeHHS JOBEN, 1[0 iHTerpallis LijieciipsMOBaHUX iHIiI[iaTHB 3 TpodeciiiHOro pO3BUTKY CYTTEBO CIIPUSIIA
MiZBUIIEHHIO CIIPOMOKHOCTI yUaCHMKIB Ta iXHbO1 TOTOBHOCTI 10 MaitOyTHOI POJTi BUMTEJiB aHIVIi/ICbKOi MOBM. 3pOCTaHHS
aKTMBHOCTI yYaCHMKIB MiAKpeCIl0e€ MPakTUYHY 3HAUYLIiCTh i 3aCTOCOBHICTh BIIPOBA/KEHMX CTpATeTiii y mporpamax
ITiITOTOBKY BUMTEJIiB aHIIi/IChKOi MOBM. Pe3ysbTaTu JOCTiIKEeHHS MiATBEPAUIM TEOPETUYHI 3acaiu, 10 3a0e31euyTh
eMITipMYHY MiJTPUMKY TO3UTUBHUX Pe3yabTaTiB BTPyUYaHb 3 TpodeciitHOTo0 PO3BUTKY B ITpOrpaMax MiJrOTOBKY BUMTEIB
aHMIiiicbkol MOBU. IIoKpaleHHS B JIiHIBICTUYHOMY Ta COL[iOKYJIbTYPHOMY BMMipaX MiJKPeCII0I0Th YCIiX Iporpamu y
dbopmyBaHHi kBamipikoBaHMX i KyTbTYpPHO 06i3HAHMX MaOYTHIX YUMTENiB aHVIiliICbKOI MOBM. Pe3ynbTaTu JOCTiAsKeHHS
MOKYTb OyTM BUKOPMCTaHi 3aKJaJaMy BUIIOI OCBIiTHU, SIKi TOTYIOTh MaiOYTHIX YYMTENiB, a TAKOX OpraHisallisiMu, 1o
BIIPOBAKYIOTh MPOTpamu MpodeciifHoro po3BUTKY BUMUTENIB, 3 METOI PO3BUTKY MIKKYJIbTYPHOI KOMIIETEHTHOCTi Ta
BIPOBA/IKEHHS IPUHIMIIIB CTAJIOTO PO3BUTKY B OCBIiTHIli poluec

KnwouoBi choBa: Mporpama IMiJroToBKY; IeJaroriyHa MpakTuKa; BHYTPIIIHS Ta 30BHIIITHS aKageMiuHa MOOibHICTb;
indopmanbHa/HeopmanbHa OCBiTa; CHiBIpaLs 3i CTEKXONgepaMu
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