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30ipHMK MICTUTh TE€3W JIOMOBiAEH ydacHMKIB MDKHApOJHOI HAayKOBO-IPAKTUYHOT
KOH(pepeHIii «[HTepHaioHani3alis BUIOi OCBITH YKpPaiHU B YMOBax MOJIKYJIbTYpPHOTO CBITOBOT'O
OpOCTOpYy: CTaH, MNpoOJIeMH, TEPCICKTHUBU», SKi  PI3HOOIYHO  BHUCBITJIIOIOTH  MHUTaHHS
IHTEpHAIIOHAMI3AIiT BUIOT OCBITH; PO3TISAAAIOTHCS (DAKTOPH, IO BIUIMBAIOTh HA CTBOPCHHS HOBHUX
MO>KJIMBOCTEH 1 MIiJBUIICHHS JOCTYIMHOCTI BMINOI OCBITH Ta 3abe3meueHHs i1 SKOCTi; OKpeMoO
NPUAUIEHO yBary npoOieMaM HOPMaTHBHO-IPABOBOIO 3a0€3MEUEHHS PO3BUTKY MIKHAPOIHOIO
cniBpoOiTHUITBA B cdepl BUILOT OCBITH YKpaiHW, akaaeMiuHid MOOUIBHOCTI, PO3BUTKY
J1IEPCbKOTO MOTEHIIAy YHIBEPCUTETIB 1 KOHKYPEHTOCIPOMOXKHOCTI CY4aCHUX BHIIIB B YMOBax
rio0anizalii; po3rIsgaroThes NpoOIeMH miAroToBKy BunTeIst HoBoi ykpaiHchbkoi mkomu. Bunanus
aJipecoBaHe HAyKOBLISAM, BUKJIaadaM, 3100yBayaM BUILOI OCBITH.
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L. Tischenko
PERSONAL INTEREST AS A CONDITION FOR FORMING A SUBJECTIVE POSITION OF
THE PARTICIPANTS OF EDUCATIONAL PROCESS

The positional aspects of the organization of the educational process are considered. The phenomenon
of the subject as determinant of social and professional success of the individual is determined. The role of
personal interest in the process of awareness of own position in the structure of the educational space is
shown.

Keywords: personal interest, subjective position, interest as a motive, interest as orientation, interest
as a relation, authentic interest.

YK 378.019.3
Y. Fedorova, S. Jankowski
GENERAL CHARACTERISTICS OF THE STAGES OF ARGUMENTATION OF
EDUCATION IN EDUCATIONAL ACTIVITIES

The stage of argumentation of education in educational activities is considered from the standpoint of
the communicative and ethical competence of the learner. The argumentation of participation in educational
activities is a process of gradual rationalization of their expectations of learning. If, at the initial stage, the
pre-convention level, participation is motivated due to the interest of the teacher, then at the final stage the
learning process should not require external stimuli. However, it should be borne in mind that the
development of personal responsibility for the learning outcomes is equally shared by all parties involved,
organizers of training for the quality of teaching, teachers for the content of teaching and its methodological
support, and those who study for the motivation of studying. And if the achievements of the student during
the training remain at the pre-convention stage, then the content and methods of teaching, and not the
students, should change, since attitudes towards learning should be consistent not with students' abilities, but
with standards that ensure the quality of education.

Keywords: communicative and ethical competence, three stages. argumentation of education,
motivation for learning.

The stage of argumentation of education in educational activities is considered from the standpoint of
the communicative and ethical competence of the learner. The three stages of the pre-convention,
convention, post-convention level correspond to the theoretical work of Anatoly Yermolenko, one of the
founders of the communicative practical philosophy in the domestic intellectual space, and the conceptual
work of Lawrence Kohlberg, with which everyone who is interested in issues of value orientation personality
can be found in the publication «Communicative Practical Philosophy» [1, p. 120-133].

The practical point of view expressed in the proposed theses is that the person's development in
educational activities is carried out only through awareness of the student of the values of the educational
activity, but the task of organizing educational activities and teachers in order to understand and develop the
horizons of successful participation of the student in educational activities. It should also be noted that the
position outlined in these theses is based on the conviction that educational activity and its organization are
carried out on the basis of equality and aimed at the mutual understanding of all participants in educational
activities, the meaning of which reflects training. And during all the participation in educational activities for
the student it makes sense to ask: Why do I study?

A. Pre-conventional level. The motivation for learning in the first stage of this level occurs in
categories (a), «satisfaction — dissatisfaction». At the second stage (o) the student is capable of thinking
strategically — utilitarian style («for what,» «wants,» «want», etc.). At this level, educational activity does not
take place on the basis of equality and reciprocity, but as a «social state», where no knowledge is important,
and learning, and «one who learns well» is getting good results, and «does not have a poor learner» \ should
not have «goody results. The teacher is identified with the subject of teaching, and knowledge does not differ
from the way they are served.
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This stage is characterized by a set of «great», as well as stereotypes of «diligence», «caring», «hard
work». At the stage (), educational activities may already be carried out on the basis of the golden rule
«You are me — I am youy, for example, «I visited / visited a pair ...., Did the tasks, why you did not put me»
such «number of points» or «What should I do to get more points?», Then at the same time (o), when
participation in educational activities is grounded in the categories of «satisfaction-dissatisfaction», the
student may express the following: «You do not want to give me an assessment», «You have set estimate
«because» because he / she likes you».

Thus, the attitude toward learning at this stage is naively instrumental, and participation in educational
activities is passive and focused on external results, marks that the student has the tendency to identify with
himself as a subject of teaching with a teacher. It is likely that such an attitude to their success in the
educational process is infantile and expectations tend to paternalism.

B. The Conventional stage of educational activity of students is able to be aware of the motive of his
studies, which he is to submit to evaluate regardless of the results of training. He is able to separate his
personality from the results of his studies, distinguishing between education from education and education
from education.

Assimilation, assimilation of authorities (parents, teachers, friends, scientists, etc.). The purpose of
educational activity at this stage is the conformity in the position of education, which characterizes
compliance with the rules of instruction. However, the lack of self-evaluation, which is replaced by its own
considerations of strategically utilitarian, naive-instrumentalist and comparative-style. At the conventional
level, educational activity arises in relation to the norms of education, but the argumentation of a relatively
reasonable state, the introisation of norms of the normative state of educational activity — is absent.

At the first conventional stage, students can think about roles. And teachers discuss the ability to
differentiate between «teacher» and «subject», that is, depersonalizing the content of teaching, which
perception of it at the pre-convention level characterizes the scheme «interesting teacher-interesting subject».

At the first conventional stage there is an ideal reciprocity in teaching, the model of which is used by
the student, and which is a starting point for a reflexive assessment of learning. The ideal reciprocity of the
student is oriented towards educational activity.

The basis of reflexive assessment of educational activity is an understanding of how «You did it» («if
I were in the place of another»). At this stage, the student is able to distinguish between the teacher's attitude
to himself and the results of learning, between the results of learning and the knowledge gained. At this
stage, the student is able to demonstrate the desired reciprocity.

The basis of ideal reciprocity in educational activities is the justification of role expectations, which
are based not on the understanding of the essence of educational activity, but according to preferences,
expectations of preferences, stereotypes. For the ideal reciprocity, there is no characteristic understanding of
the correlation between norms, rules, roles, responsibilities, which are established by the system, codified.
Correct behavior is perceived as a role function aimed at fulfilling duties, not the ability to voluntarily follow
a duty. Following the rules and the ability to follow them for their own benefit is a sign of the second
conventional stage.

At this stage, educational activities are carried out in accordance with traditions, customs, norms, but
education is not an internal need of the individual. It is only an external form of learning, where the opinion
of others or the reputation of the «excellent» or «double» or «case» is the basis for caring for learning at this
stage, the student may accept certain elements of argumentation, but does not develop his own
argumentation. At this stage, a group affiliation, such as «I am a historian / lawyer / document scientist», is
being promoted.

C. Post-Conventional Understanding of Educational Activities. The development of this stage is
conditioned by the task of challenging the form of education and expediency of education, norms of
educational activity and the content of education. But on this substrate begins the process of finding out the
benefits that a person acquires in educational activities and in the idea of education there is a sense of
personal learning.

Thus, the argumentation of participation in educational activities is a process of gradual rationalization
of their expectations of learning. If, at the initial stage, the pre-convention level, participation is motivated
due to the interest of the teacher, then at the final stage the learning process should not require external
stimuli. However, it should be borne in mind that the development of personal responsibility for the learning
outcomes is equally shared by all parties involved, organizers of training for the quality of teaching, teachers
for the content of teaching and its methodological support, and those who study for the motivation of
studying. And if the achievements of the student during the training remain at the pre-convention stage, then
the content and methods of teaching, and not the students, should change, since attitudes towards learning
should be consistent not with students' abilities, but with standards that ensure the quality of education.
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®enoposa 0. I'., AAukoBcbkuii C. B.
. 3ATAJIBHA XAPAKTEPUCTHUKA
CTAAIU APTYMEHTALII HABYUAHHS B OCBITHIN AIAJIBHOCTI

Crazii aprymeHTanii HaB4aHHsS B OCBITHIN JISUIBHOCTI POSIVISAAIOTBECS 3 MO3MI KOMYHIKATHBHO-
€THYHOI KOMIIETCHTHOCTI YyJacHUKa HABYAHHS. ApryMeHTaliss y4acti B OCBITHIM JisSUIBHOCTI € TMPOLECOM
MOCTYNOBOI palioHami3alii CBOiX O4iKyBaHb Bij HaBYaHH:. SIKIO Ha MOYATKOBOMY, JO-KOHBCHUIHHOMY
PiBHI y4acTh MOTHBYETHCS 4epe3 3allikaBICHHS 3 OOKy BHKIaJa4a, TO Ha 3aBEpLIAILHOMY CTalli MpoLec
HABYAHHS Ma€ HE MOTPeOYBATH 30BHIMIHIX CTHMYNB. YTIM, BapTo B3STH JO yBard, IO PO3BUTOK
0COOHCTICHOI BIZIOBIANIBHOCTI 32 PE3YJIbTATH HABYAHHS IIOJLIAIOTE PIBHOIO MIPOIO BCI CTOPOHH, sIKi 6epyTr,
y HIl y4acTb: OpraHi3aTOpyM HaBYaHHS — 3a SKICTh HAaBYAaHHS, BUKJIAJadi — 3a 3MICT HaBYAHHSI Ta HOTO
METOJIOJIOTIUHE 3a0€3IeUCHHS, a Ti, III0 HABYAIOTHCS — 34 MOTHBAI[II0 HABYAHHS.

Knaio4oBi cjioBa: KOMyHIKaTHBHO-ETHYHA KOMIICTCHIIIS, TPY €Talld apryMEHTallii OCBITH, MOTHBALis
JI0 HABYAHHSL.

YIK. 378.091.33

®ynTikosa O. O.
3ABE3NEYEHHS IKOCTI BULIIOI OCBITU B YMOBAX IHTEPHALIIOHAJII3ALI:
CYUYACHMH CTAH TA IEPCIIEKTUBHA PO3BUTKY TEXHOJIOTTYHHX MIIXOAIB

YV mesax npoananizoeano nedacociunuti ma ingopmayitino-KoMyHIKAMUGHUL MexXHON02IUHI niOX00u
00 ni02omoeKu MatOymHix ¢axisyis.

Knrwuosi cnoea: mexnonozis, nedazociynu nioxio, ingpopmayitino-KoMyHiKayitiHuii nioxio, Maibymmi
gaxisyi.

SIkicTh BUIIOI OCBITH MOKe OyTH 3abe3nedeHa 3a paxyHOK OITaHyBaHHS CHCTEMHOTO IisTbHICHO-
TEXHOJIOTIYHOTO MiAXOLy, SIKMH MOXKHA PpO3MNIAOaTH SK CTPYKTYpOTBOPYHMH KOMIIOHEHT MiATOTOBKH
Mal0yTHHOTO BUKJIa1aua.

Huckycisi, gKka TOYUTHCS HaBKOJIO NediHilii «megaroriyna TEXHONIOTINY, Ma€e IEKiJIbKa MPOTHIICKHUX
TOYOK 30py nochimHukiB. Ille ckimamHuM MUTaHHAM € BHUKOPUCTAHHS 1HQOPMAIIITHO-KOMYHIKATUBHIX
TEXHOJIOTI1 y cdepi omaHyBaHHS 3MIiCTy iH(OpMaLiifHUX, TeJIeKOMYHIKalUiliHUX 3aco0iB AWCTaHLIHHOTO
HaBYaHHSI.

CyTHICTh TIOHATTS «IENAroriyHa TEXHOJOTis» Ta EBONIOLII0 I[OTO SIBHINA JOCITIHKYBaH:
B. Becrranpko, B. boromo6os, B. Byxsanos, b. 'opsuos, B. I'yzeeB, B. €Bnokumos, T. Inpina, M. KiapiH,
A. Kymmnip, I Jlepuep, B.Monaxos, T.Hasapopa, B.Ilamamapuyk, O. Ilexora, JI. Ilpeccman,
I. [Ipokonenko, I'. Cenerko, M. Cubipceka, C. Cucoera, O. ®dinatos, JI. Uepninencwkuii, M. HomaHos,
C. lanoBasneHko Ta iH.

Y 20-70-x pp. MHHYJIOTO CTONITTS IO TEOPETHIHOTO OOTPYHTYBaHHS nenarontmm TeXHoJorii Oyno
BKJTIOYEHO: 1IH(POPMATHKY, TeIeKOMYHIKallii, Mearoriqiy KBamimMeTpiio, CHCTeMHHH aHalli3, Teopii HaBYaHHs,
Teopil yr[paBJ'IlHHfI Mi3HABAJIBHOIO TiSUTBHICTIO, ONTHMI3allil0 HABYAIBHOTO IPOLECY, HAYKOBY OpraHi3aliio
nexarorigyHoi mpari. 3araigoM, yxke 3 40-x pp. XX cT. NMouMHae po3MHPIOBATHCh Ta OHOBIIIOBATHCH
METOJIONIOTIYHa OCHOBa IearoriyHoi TexHousorii [1, c. 22] bynp-sika cyuacna nez[arorqua TEXHOJIOT1sI
SIBIISIE COOOK0 CHHTE3 JOCSTHEHb TEAroriqHoOi HayKH 1 MPAKTHKH, TMOEXHAHHS TPAIMIIHHNX CIICMCHTIB
MHHYJIOTO JIOCBiZly i TOro, IO TOPOJUKEHO CYCHITBHMM i TEXHIYHMM TPOTpecoM, i, Mepir 3a Bcee,
TYMaHI3aIi€r0, 1eMOKPATH3ALIE0 CYCIIUIECTBA 1 TEXHOIOTTIHOIO peBOJ'I}OLIICIO

JlxepenamMu i CKJIaIOBUMH HOBHX IT€AaroriYHNX TEXHOJOTIH €:- CoLliaJibHEe TEePEeTBOPEHHS i HOBE
ne1aroriyHe MUCIICHHS;- CYCITUTBHI, MeIaroTiyHi, ICUXOJIO0TIYHI HayKW;- CYYacHU MepeoBri meJaroriqaHui
JIOCBIT;- ICTOPHYHUM BITUYM3HSHMN 1 3apyOiKHUI mocBia: 3m00yTKHM TOMEpenHiX ITOKOJIiHb;HApPOAHA
neaarorika (€THOMeIarorika); I0CITHEHHST TeXHIYHOTO MPOrpecy.

Akajiemik B. Bacnianeko 3Beprae yBary, 1o B OCHOBY KOHIIETIIiT OCBITH Ta MeJaroriYHol TeXHOIOTIT
TOKITAJICHO MENaroriyHy CHCTeMy 3aralbHOOCBITHBOI 1 BHINOI MIKOIM. Ilenaroriyna TEXHONOTIS MICTHTH
IHBapiaHTHI €JIeMEeHTH, TaKi SIK: CyO‘€KT HaBYaHHs (BHXOBAaHHS), LiJi, 3MICT, ITPOIIeC, opraHizamiini Gopmn
HaBYaHHS (BUXOBaHHS). BIOK AMIaKTUYHUX 3aBJaHb (METa, 3MICT) 1 OJIOK aJeKBaTHOI TEXHOJIOTIi HaBYaHHS
MaloTh Oy[H MOB‘sA3aHI MK co00I0. AJie memaror e He HaBYMBCS KOPEKTHO BHCYBaTH METy, 3aBIaHHS Ta
CHIBBIIHOCHTH 13 MIEAAroriyHOI0 TexHouoriero. e muTanns Tpeda BUpINIyBaTH y NepcHeKTHBi [2].

OTxe, SIKIIO CYTHICTh TIeJaroriynoi cucteMu Oyze ONrMcaHo MOeIEMEHTHO, TO L€ AaCTh 3MOTY YSIBUTH
MOBHICTIO CydYacHY KOHIICHINIO OCBITH, fKa Hajgam Oyzae mepe0ynoBaHAa B KOHIIEHINIO IMeAaroridyHol
TEXHOJIOT1I: BiJ] IeIaroriyHoi CHCTEMH 0 KOHIICIIIIi OCBITH, a BiJ Hel — J0 IeAaroridHoi TexHojorii. lle
NUISX, SIKAA MOTPiOHO MPOUTH SK HAYKOBISIM, TaK 1 MPAKTUYHUM IPaIliBHUKAM OCBITH.

Bxomxennss YkpaiHu B €IMHUN €BPOIEHCHKUHA COLIOKYJIBTYPHHUI MPOCTIp akTyadizye mpoOiemy
CaMOHABUYaHHS, a TAKOXX HAyKOBO-METOJUYHE Ta IearoridHe 3a0e3leYeHHs Cy0 ‘€KTIB IUCTAHIIIHOI OCBITH
Ha MiJCTaBi BUKOPUCTAHHS iH(OPMaLiHHUX 1 KOMYHIKAI[ifHUX 1HCTPYMEHTIB.

Hamnpuknan, Oimeme Hidk 300 e€BpomeichKMX BHIMMX HaBUanpbHUX 3akiaaniB (Camamanka, 2001 p.)
MUIUTM BUCHOBKY MIpO HEOOXiMHICTH CTBOpPEeHHS 3O0HH €BpOIEHCHKOI BHUIIOI OCBITH. Acomiaris
€BPOTEHCHKUX YHIBEPCUTETIB MIATPUMYE METY, 3aBIaHHs Ta GyHAAMEHTAIbHI MPUHIMIHN (PYHKIIIOHYBaHHS

342



