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Анотація 

Препринт містить наукові матеріали, що висвітлюють досвід та кращі практики розбудови 
безпечного цифрового освітнього середовища у закладах освіти України, Польщі, Туреччини та 
інших країн зарубіжжя.  Висвітлено практичні кроки у напрямі цифровізації  освіти та розвитку 
цифрової  компетентності вчителя. Описані теоретичні підходи та практичні напрацювання 
щодо використання ІКТ у професіи ніи  освіті та у підвищенні кваліфікації  вчителів. 

Summary 

The preprint focuses on the experience and best practices of creating a safe digital educational 
environment in educational institutions across countries such as Ukraine, Poland, Turkey, and others. It 
presents practical steps towards the digitalisation of education and developing digital competence 
among teachers. Theoretical approaches and useful developments in using ICT for professional 
education and teacher training are also described. 
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2.Wesołe przedszkole Reksia: Kolejny tytuł z serii edukacji przedszkolnej dla 

najmłodszych dzieci. Program zawiera siedem interesujących zabaw, które wspomagają tok 

edukacji przedszkolnej, stymulują rozwój umysłowy oraz twórcze myślenie. 

Oto lista dostępnych zabaw w grze Wesołe Przedszkole Reksia: 

1. Kolejka: Dzieci pomagają maszynis cie zabrac  wszystkich pasaz ero w i dojechac  z 

nimi na stację kon cową. 

2. Znikające zabawki: Zabawa c wicząca pamięc  i spostrzegawczos c  (poziom 

trudnos ci ros nie). 

3. Memo: Gra polegająca na łączeniu elemento w w pary, wzbogacona o 

animowane plansze i mo wiące karty (moz liwos c  rywalizacji dla dwo ch oso b). 

4. Klocki: Maluchy budują statek, ambulans, krokodyla i obserwują, jak ułoz one 

konstrukcje zaczynają się ruszac . 

5. Wesoła Strzelnica: Gra zręcznos ciowa, polegająca na strzelaniu do celo w. 

6. Układanki: Szereg ciekawych puzzli do ułoz enia.   

7. Mo wiące Kolorowanki: Dzieci kolorują obrazki z przygodami Reksia, a następnie 

mogą wydrukowac  gotowe plansze  

3. Mój pierwszy elementarz –innowacyjny program edukacyjny dla dzieci 

zawierający materiał/dydaktyczny z zakresu przedszkola i szkoły podstawowej. 

Pamiętajmy, z e komputer w przedszkolu jest jednym z wielu narzędzi, kto re wspierają 

wszechstronny rozwo j dzieci, a umiejętnos c  korzystania z technologii powinna byc  

harmonijnie zintegrowana z innymi metodami edukacyjnymi. 

 

TECHNOLOGY AND INNOVATION IN AUTHENTIC ASSESSMENT. Bodyk O. P. 

 

Associate Professor of English Philology Department, Mariupol State University, Kyiv, Ukraine 

 

Keywords: authentic assessments, digital tools, online education, inclusive and 

meaningful assignments, designing online assessment, academic misconduct. 

 

Assessment plays a crucial role in education by evaluating student learning and 

providing feedback for improvement. Traditionally, assessments have relied on standardized 

tests with multiple-choice or short-answer questions. However, there has been a growing 

push for more “authentic assessments” that mirror real-world tasks and problems. Authentic 
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assessments aim to evaluate higher-order thinking skills like problem-solving, critical 

thinking, and collaboration. Remote assessment is another opportunity to develop such 

critical skills of learning in our students as building trust and autonomy. 

Technology and digital tools have opened up new possibilities for designing innovative 

authentic assessments. Educators can now create assessments that engage students in 

simulations, projects, presentations and other complex activities. Various software, apps and 

online platforms allow embedding multimedia, collecting a variety of file types as evidence of 

learning, and facilitating peer/self-evaluation. 

There has been a major shift in the role of assessment in different level of education, 

from assessment of learning to assessment for learning. That is, assessment should provide 

rich information that guides and fosters the learning process, instead of labelling students as 

competent or incompetent. 

Educators agree that assessment should go beyond a numerical grade: it needs to 

provide an objective, holistic, qualitative reflection of students’ performance and progress. 

Teachers are then presented with the challenge of finding the most suitable approach that 

embraces this demand. This is where authentic assessment comes in, with the focus on 

measuring students’ success in skill-relevant and real-life situations. 

Traditional forms of assessment, such essays and examinations, are generally not 

directly applicable in real-world scenarios. Authentic assessment allows students to connect 

their learning to real-world variables, including unpredictability, ambiguity, and complexity, 

to understand how it influences their theoretical knowledge. By combining their knowledge 

and abilities to effectively interact and solve challenges, their behaviour demonstrates to both 

personnel and themselves the amount of capacity or competency they have acquired. 

Authenticity is a key aspect of effective evaluation methods, and students typically place great 

importance on it. 

Gunning, Schultz, Young, and Harvey (2022) provided a specific definition of authentic 

assessment in their paper “Defining and measuring authentic assessment: a case study in the 

context of tertiary science”: “Authentic assessment requires students to engage with a 

problem or task that is contextualized within a realistic environment and assesses the 

knowledge skills and attitudes required in the workplace community and for lifelong 

learning”. Mueller (n.d.) offered a detailed explanation of authentic assessment, describing it 

as: “A form of assessment in which students are asked to perform real-world tasks that 

demonstrate meaningful application of essential knowledge and skills.” Danish and Omar 

(Indiana University Bloomington, n.d.) suggested a definition: “An authentic assessment 
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evaluates if the student can successfully transfer the knowledge and skills gained in the 

classroom to various contexts, scenarios, and situations beyond the classroom. Authentic 

assessments can include a myriad of assessment techniques including skill labs, experiments, 

presentations, simulations, role-plays, class/term projects, debates, discussions, etc.” 

As online education becomes the new normal, it is even more important to implement 

this assessment practice to create an engaging and fruitful learning experience. Considering 

the distinction between direct and remote classroom, the implementation of authentic 

assessment is necessarily different. Online courses remove geographical and physical 

barriers, allow for constant access to course materials, and offer endless potential of 

pedagogical technology. Therefore, educators should make use of these advantages to create 

authentic, engaging assessment. 

For an assessment to be considered authentic, based on its definition, it needs to meet 

certain features/characteristics: 

1. Be based on realistic, real-life situations. 

2. Deliver clear objectives and goals. 

3. Allow for collaboration and teamwork 

4. Take the form of a formative assessment 

5. Encourage feedback and reflection (Nguyen, 2023). 

Continuous assessment offers prompt feedback on student performance, enabling 

educators to modify course content and provide appropriate assistance to their students. An 

optimal method to provide ongoing assessment is by seamlessly incorporating both formative 

(FA) and summative assessment (SA) formats. Teachers can apply several tactics such as 

grading students’ peer comments, in-class quizzes, including peer feedback into assignments, 

and holding review sessions before and after the final exam. Educational technology in online 

contexts enables educators to efficiently and simply create assessment activities. 

However, the distinction in purpose and methods between SA and FA may create the 

misconception that SA is primarily for grading, whereas FA is mostly for providing feedback. 

The aim of testing affects whether an exam is formative or summative, regardless of its 

structure. 

Educators typically assume that the distinct characteristics of SA and FA lead to the 

belief that these two evaluation methods are in conflict, and that specific types of assessment 

only have predetermined purposes. Final exams and papers are used to assign grades, while 

discussions are mostly used for providing feedback. Actually, the situation may be reversed. 

Bloom (1969) was one of the first to clarify that the same assessment tool can be used for both 
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summative and formative purposes. Teachers’ approach to test findings determines if the 

assessment is formative or summative. A test can be formative or summative, but it is the 

teachers’ utilisation of the data that ultimately defines whether the assessment is formative or 

summative. 

Authentic assessment should ideally foster sustained student engagement with 

learning over an extended period. It can happen at any point in the instructional programme 

and should involve a diverse range of resources and viewpoints consistently over time. It can 

also include peer collaborations to encourage participation and facilitate open dialogue. 

Authentic assessment should involve scenarios that simulate real-world situations 

where students could apply their skills or knowledge. This learning and teaching approach is 

more favourable in the later stages of an educational programme, when students are adept at 

collaborating and tackling ambiguous situations, and possess strong reflective abilities. 

Wiggins (1998) states that an authentic assessment task consistently includes: 

“…engaging and worthy problems or questions of importance, in which students must use 

knowledge to fashion performances effectively and creatively. The tasks are either replicas of 

or analogous to the kinds of problems faced by adult citizens and consumers or professionals 

in the field.” 

Authentic assessment activities consist of two basic components: a real-life assignment 

for students to complete and a rubric to evaluate their achievement. To create an effective 

authentic assessment, educators must take into account features like learning outcomes and 

inclusion, along with various criteria. Mueller (n.d.) outlined the four primary processes for 

designing and implementing this technique: 

1. Step 1: Identify the Standards. 

2. Step 2: Select an Authentic Task. 

3. Step 3: Identify the Criteria for the Task. 

4. Step 4: Create the Rubric. 

When it comes to assessment design, teachers now have a wider range of online 

options compared to what they have previously used in their programmes and courses. 

Instead of requiring students to write an essay and take an exam, educators could have them 

submit periodic blog-style posts throughout the modules. These posts could then be compiled 

at the conclusion to provide a final essay assessment. This will limit access to essay mills’ 

services and decrease wrongdoing. 

Teachers may integrate the process of “evidencing the thinking” into the examination 

by utilising internet technologies like Padlet. Educators can request students to provide the 
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books they want to utilise for the essay evaluation as digital assets. This will facilitate 

collaborative learning by allowing students to share literature with both the teacher and their 

peers. Sharing reading in a supervised atmosphere led by an educator promotes collaboration 

over cheating and collusion among students. 

The assessment approach should incorporate reflection, prompting students to reflect 

on the issue and its practical implications as both learners and practitioners, and to showcase 

their self-learning abilities. Adding a reflecting element enhances the development of 

knowledge and a deeper grasp of the issue. Our exams should focus on pupils' thoughts rather 

than their knowledge. Creating an assessment with that capability could help us manage the 

plagiarism epidemic (Harte & Khaleel, 2021). 

Essay assignments’ design and parameters significantly influence plagiarism risk. 

Persuasive, argumentative, and cause-and-effect essays are most effective when grounded in 

current situations. Compare-and-contrast and descriptive essays are most effective when 

using fictional case studies. Assessment questions should be specific, limited, and require 

methodical thought. Educators should provide questions that challenge students to apply 

knowledge to unfamiliar situations (ibid.). 
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