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N. Makarova

THE PHENOMENON OF STAGE BARRIER IN PERFORMING PRACTICE
PIANIST-PERFORMER

Main objective of the study is to analyze the coverage of the concept of the stage barrier
in the scientific literature. Define the concept of stage barrier and find out the reasons for it
during a performance on stage. Research methodology: analysis of the literature on this
topic. Scientific novelty. The problem of the stage barrier is presented in the article of
philosophical and cultural discourse; the possible causes of the stage barrier for both
"beginner" pianists and "experienced" performers are clarified; the concepts of "fear" and
"phobia" are distinguished, a description of states of distress and eustress is given.

Conclusions. The article substantiates that the better the performer feels on stage, the
more convincing and interesting the performance will be. Therefore, we consider the prospect
of further exploration to find methods and techniques to ensure good stage health.

Keywords: stage barrier, fear, stress resistance, performer, concert performance.
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THE ROLE OF UKRAINIAN CONTEMPORARY SACRED MUSIC
FOR CONSTRUCTING TRANSFORMATIVE COMPETENCIES OF
STUDENTS FROM WAR-AFFECTED AREAS

The present study aims to explore the educational potential of Ukrainian contemporary
sacred music which has its unique development trajectory in the Ukrainian culture. Being
incorporated into academic curriculum Ukrainian contemporary sacred music is an essential
component of the transformative learning. The phased implementation of the transformative
learning process within the STAR Framework (Sensitising, Taking Action, and Reflection)
designed by M. Mcallister, has been carried out for Humanities Majors of Mariupol State
University. The results of qualitative research show positive effect of such integration on
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constructing transformative competencies (creating new value, reconciling tensions and
dilemmas, taking responsibility) of students with war-related experience.

Key words: Ukrainian contemporary sacred music, transformative competencies, HEI
Students.
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Problem Statement. It is well-recognised that the youth are vital contributors to
shaping the future of human society. As Kofi Annan, a Nobel Peace Prize laureate and
Secretary-General of the United Nations (1997-2006) duly noted, “Young people should be at
the forefront of global change and innovation. Empowered, they can be key agents for
development and peace. If, however, they are left on society’s margins, all of us will be
impoverished. Let us ensure that all young people have every opportunity to participate fully
in the lives of their societies” (Breen, 2017). Yet, young people who have been through war
represent a vulnerable group since “living in an environment witnessing war and conflict
directly affects feelings of fear, anxiety, and orientation towards the future due to the
traumatic events that young people may witness or may be directly exposed to” (Alotaib,
2021). Hence, it is important to raise young peoples’ awareness of their own strengths,
maximise their inner resources and develop “individual's superior adaptability” (Chen, Xu,
Liu, Zhang and Guo, 2021) in order to overcome their traumatic experiences, involve them in
shaping a safe and sustainable future and enable them to become spiritually and culturally
developed personalities. The Organisation for Economic Co-operation and Development
(OECD) developed the Learning Compass 2030 as “an evolving learning framework that sets
out an aspirational vision of education in 2030 intended to respond to the following issues:
1) knowledge, skills, attitudes and values that today's students need to thrive in and shape
their world; 2) instructional systems to provide students with these knowledge, skills, attitudes
and values. The document identifies three transformative competencies for students to
acquire, inter alia, creating new value, reconciling tensions and dilemmas, and taking
responsibility (OECD, 2019, p.4).

The system of higher education should provide a sufficient basis for developing
students’ transformative competencies, therefore it is necessary to design and implement a
respective learning framework. Transformative learning is understood as the process of
questioning the fixed frames of reference, or habits of mind, and making them more inclusive,
open, and reflective, stimulating awareness of other ways of acquiring knowledge and
cultivating critical, creative and constructive students’ skills (Mcallister, 2011, p.43). It is
worth noting that transformative learning “creates a substantial change in the habits, ideas
and/or outlook of an individual” who acquires the ability to make interpretations from his/her
own beliefs, judgments and feelings and appreciate the value of experience (Rahman and
Hoque, 2017, p.128).

Analysis of recent research and publications. The transformative potential of sacred
music has been a research focus of Ukrainian and foreign scholars (N. Aleksandrova,
A. Bolharskyi, M. Bradshaw, V. Chepiha, S. Chuhai, M. Duley, Ch. G. Ellison, Q. Fangand,
L. Kornii, L. Kraj¢ikova, R.Kundt, M. Lang, P.Mitkidis, C. Mueller, A. Nichols,
A. Tkachenko, D. Xygalatas, et al.). It is stated that sacred music makes a transformative (life
changing) influence on society in general and closer communities, e.g. educational ones, in
particular. In a wider sense, sacred music as an expression of the world and a highly
generalised language, shifts the emphasis from the outside world to the spiritual, inner one,
and stimulates the imagination of the listener, who in the process of its perception tries to
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transform sounds into meaningful contents (Shopenhauer, 1966). In a narrower sense, it
is pointed out that including religious music into the educational context is necessary for the
provision of comprehensive education and can improve the quality of knowledge acquisition
by cultivating and activating students’ inner human resources.

Modern researchers studied effects of audial religious symbols (instrumental music) on
moral behaviour and substantiated that associative learning based on using religious music
enrich the educational process with specific meanings and create sacred cues that influence
normative behaviour since music may serve the function of representing norms and
influencing behavioural schemas (Lang, et al., 2016). Furthermore, other studies have found
that the frequency of listening to religious music can decrease death anxiety and increase life
satisfaction, self-esteem, and a sense of control (Bradshaw, et al., 2015). Besides, it is stressed
that the instructional context into which religious music is incorporated can significantly influence
students’ understanding of music. In order to avoid coercion when teaching religious music and
including it as part of the curriculum educators should get their students familiarised with its
historical and cultural context, be aware of the problems religious texts present to individual
students and create a classroom environment that respects a diversity of beliefs and viewpoints
(Perrine, 2017, p.192). Scholars state that sacred music enables to fill gaps in person’s spiritual
development. It is emphasised that the educational potential of Ukrainian sacred music
represents a unity of moral and patriotic text content as well as emotional and aesthetic
melody, bears a sacred meaning and promotes moral, aesthetic, civic and patriotic education
of the youth, and has a positive complex impact on person’s psychophysiological, emotional,
intellectual and physiological spheres (Uenira ta Uyraii, 2013, p.278).

The analysis of literature enables to conclude that Ukrainian contemporary sacred music
is based on the instructive truths of Christian morality and at the same time enables to project
emotions through melodies and harmonies. Although positive effects of sacred music on
person’s spiritual development have been comprehensively described in the literature, there is
a need to develop practices for integration of sacred music in academic curriculum, in
particular, in the process of teaching Humanities and training Humanities majors in higher
education, especially those who are considered vulnerable.

Research purpose. The study is aimed at exploring the educational potential of
Ukrainian contemporary sacred music as a combination of national, cultural, moral, ethical,
artistic and aesthetic peculiarities, and its incorporation into academic curriculum to develop
transformative competencies of students from war-affected areas.

Outline of the main research material. Social and political realities of the late 20" and
carly 21% centuries led to priorities change in the Ukrainian society and return to spiritual
values, besides, Ukraine’s national revival promoted creative freedom and representation.
During that period the work of authentic composers in the field of sacred music became
increasingly more active. Archbishop Ionafat (Yeletskyi), V. Guba, L. Dychko, Y. Ishchenko,
M. Skoryk, V. Silvestrov, V. Stepurko, E. Stankovych, B. Filts, . Shcherbakov,
O. Shchetynskyi, M. Shukh, O. Yakovchuk, etc. formed a new stratum of Ukrainian sacred
music that went beyond the national culture and established itself as a world value. On the one
hand, the contemporary music composers preserve the ancient Ukrainian church traditions
and on the other hand, use innovative techniques of concert and choral virtuoso playing.
Researchers (Anekcannposa, 2008; bomrapcekuit, 2009; Kopwiii, 2010, Tkauenko, 2010)
accentuate exquisiteness of Ukrainian contemporary sacred music since it enriches spiritual
themes with new musical symbols. The characteristics of Ukrainian contemporary sacred
music are summarised below:

- referring to a variety of genres (song-romances, party concerts, ancient chants, recitations)
and functionality: works for liturgical purposes composed by L. Dychko (“Liturgy of St. John
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‘Chrysostom” Ne 1, 2, “Solemn Liturgy”), M. Skoryk (“Liturgy of St. John Chrysostom”,—
Psalm 53 “God Save Me”), and concert purposes composed by V. Guba (“Ten Psalms”),
O. Shchetinsky (“Requiem™), V. Silvestrov (“Requiem for Larissa”), etc.;

- introducing new compositional techniques and new means of expression, yet preserving
unique historical and national features by integrating canonical texts, folklore and modern
musical thought; contemporary Ukrainian composers, namely I. Alekseichuk, I. Nebesnyi,
V. Polova, B. Pratsiuk, T. Yashvili have formed a new musical and aesthetic space of the
Ukrainian Orthodoxy.

Designing a respective learning framework with inclusion of sacred music requires a
“focused pedagogical basis”, or the STAR Framework, i.e. constructing a “meaningful
learning process” in three phases — Sensitising, Taking Action, and Reflection (Mcallister,
2011) and facilitating it “through investigative, collaborative, interactive and higher-order
thinking learning activities” (Tsimane and Downing, 2019, p.95). This framework can be
applied while teaching the Humanities, inter alia courses related to culture and art so that
Ukrainian contemporary sacred music can be successfully and naturally integrated.

Sensitising means facilitating students’ auditory, visual, kinaesthetic, or immersion
experiences in order to reveal their feelings, concerns, and aspirations; engaging learners’
senses in listening, observing, feeling, and touching through using powerful media such as
first-person testimonials, film, music, poetry, and novels (Infinito, 2003). This helps to
develop expanded awareness and students “become less narrow-minded, more understanding,
and connect with the world beyond their own” (Tsimane and Downing, 2019, p.94). For
example, in this phase students can be engaged into listening to a particular excerpt of
contemporary sacred music without knowing either its name or the composer, and then each
trainee should tell about his/her feelings and emotions evoked by that piece of music. Hence,
in our study Sensitising phase is aimed at characterising music-induced impressions and
deepening the understanding of a musical composition on an emotional level.

Taking action implies putting into practice newly learned knowledge or skills.
Instructors should design relevant activities to “trigger the achievement of transformational
objectives” so that instead of simply listening and absorbing the learning content students are
encouraged to take action and put knowledge into use (Mcallister, 2011, p.50).

Transformative learning represents an integrative process of constructing knowledge,
inter alia connecting concepts and experiences so that the acquired knowledge and skills can
be applied in new and diverse contexts (Mahoney and Schamber, 2011). For example, in this
phase, students are told the name of a musical composition and its author, and their task is to
seek out biographical information, historical and cultural evidence related to this piece of
music. Trainees are encouraged to create a ‘backstory’ and provide information to increase
the audience’s appreciation (Duley, 2016). It is also worth using some procedures of
hermeneutic analysis (Oleksiuk and Koval, 2020), i.e. students identify the most distinctive
features of this particular work; draw associative parallels between the musical composition
under consideration and other works of the same composer; find analogies with other
artworks for in-depth understanding of the author’s artistic message; suggest their own
interpretations of the musical composition under consideration and justify their opinions.

Reflective Learning challenges students’ habits of mind and encourages them to rethink
on existing professional practices and “resist becoming dominating agents themselves in the
future” (Mcallister, 2011, p.51). Reflection activates both the cognitive and affective domains
of reasoning, and helps students to free their minds of negative attachments and attain a
peaceful state when participating in learning activities. (Tsimane and Downing, 2019, p.95).
For instance, in this phase students might be engaged into keeping reflective journals in which
they analyse whether learning through Ukrainian contemporary sacred music leads to
transformation. With the help of reflective journaling it is possible to reveal the major changes
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in students’ thinking, feeling and acting, and consequently, in developing their transformative
competencies.

The research was conducted on the basis of Mariupol State University The participants
of the study were 30 undergraduate students of humanities programmes who remotely took
part in the research. In order to evaluate effectiveness of the proposed framework the
qualitative research methodology was used in the study. The concept-driven coding as “a tool
for framing data into a coherent construct through the application of an established language”
(Blair, 2015, p.17) was applied to examine the content of students’ reflective journal entries.
The latter were the main source of the research data.

Transformative competencies, i.e. creating new value, reconciling tensions and
dilemmas, taking responsibility, were marked as concept codes and their properties, already
established in the literature, were identified through the content analysis of students’
reflections.

Thus, creating new value is based on developing a mind-set that reflects students’
ability to generate new ideas, doubt commonly accepted theories and discover new things by
engaging students in meaningful learning activities (Yamanaka, 2019).

Reconciling tensions and dilemmas means cognitive flexibility and perspective-taking
skills that help to see a complex problem from various angles and gain better understanding of
how to deal with it. In addition, this competency implies expressing empathy and respect
towards other people who hold different views, creativity and problem-solving skills to
generate new solutions to “seemingly intractable problems” and make complex decisions
(OECD, 2019).

Taking responsibility requires that students are aware of their role in shaping the
world’s future, and, in particular, consequences of their actions and decisions. This awareness
will help them “strengthen their sense of self-efficacy, well-being and self-regulation”, i.e.
control over their behaviour, and their ability to interact with others “in ways that demonstrate
healthy independence, planning ahead, and impulse control” (Stenberg, 2019).

The research participants were asked whether they felt any substantial cognitive,
affective and behavioural changes through the integration of Ukrainian contemporary sacred
music in academic curriculum and what effects and applications the compositions of sacred
music might have in educational and social contexts.

Hence, creating new value (concept code 1) has the following properties: generating
new ideas, doubting commonly accepted theories; discovering new things. It is essential to
give the following examples of coded transcripts and identify these properties in them:

1. Generating new ideas: “I think sacred music has a big potential, for example, as an
art-therapy tool or for meditation to overcome war stress... it helps to feel elevated and value
everything you have.” “I realised that sacred music is a compulsory part of music education
and accordingly religious texts comprise a significant part of world literature.”

2. Doubting commonly accepted theories: “The majority of people think that sacred
music is used only for religious purposes. But it turns out that a lot of compositions of
Ukrainian contemporary sacred music were created for concert purposes and are being
performed all over the world.”

3. Discovering new things: “It seemed to me that I could understand the emotional state
of the composer, her feelings while she was constructing her piece of music. Because I felt the
same!” “Before I didn’t completely realise how closely Ukrainian sacred music is connected
with our national culture. But I can clearly hear “nationally-coloured” sounds in this musical
composition.”

Reconciling tensions and dilemmas (concept code 2) implies the following properties:
seeing a problem from various angles and gaining better understanding of how to deal with it,
generating new solutions to existing problems; expressing empathy and respect towards other
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people who hold different views. The excerpts from students’ reflective journals demonstrate
the above-mentioned properties:

1. Seeing a problem from various angles and gaining better understanding of how to
deal with it, generating new solutions to existing problems: “Today still a lot of people don’t
know much about Ukrainian culture, its richness and authenticity. And even less they know
about Ukrainian contemporary sacred music as a unique phenomenon of Ukrainian culture. [
think it should be integrated in each course in arts and culture, both at schools and
universities. So to promote people’s awareness of their national culture from early age is the
task not only for culture experts, but also for educators.”

2. Expressing empathy and respect towards other people who hold different views:
“Even if you are not a believer or follow another religious confession, it is worth getting
familiarised with Ukrainian sacred music in order to understand cultural identity of
Ukrainian people. We mustn’t turn into religious fanatics, vice versa we must be tolerant and
respect people of other nationalities, cultures and religions, but at the same time we should
share our national achievements, including sacred music.”

Taking responsibility (concept code 3) has the following properties: taking control over
one’s behaviour, possessing self-regulatory skills, interacting with others. The examples of
coded transcripts are presented below:

1. Taking control over one’s behaviour, possessing self-regulatory skills: “Listening to
compositions of sacred music at the lessons helped me to release tension and combat war-
related traumas. Now [ feel more enthusiastic, self-confident and my positive emotions
dominate over negative ones.” “Having escaped from the war-affected zone I first felt
stressed about my future. I asked myself how I would live and what I would do... Then I
started listening to and analysing pieces of sacred music as my learning task. Eventually |
became less anxious about future events and more motivated to study and have an active
social life, for example, to do volunteer work and help, and support other internally displaced
persons as well as track the missing residents of Mariupol.”

2. Interacting with others: “I worked on an online project related to the creative work of
Lesia Dychko together with my groupmates and I really appreciated that experience of virtual
teamwork. Although we were dispersed geographically because if war, our mutual help,
constant cooperation and knowledge exchange helped to make our project successful. And we
all were greatly influenced by sacred music and its themes. We all were inspired and wanted
to expand our musical horizons...”

The analysis of specific phrases related to concept codes shows that the participants
view Ukrainian sacred music in broad perspective — as an art-therapy tool for emotion
regulation and managing stress of war, an essential component of secondary and higher
education; and realise its wide range of values (musical, aesthetic and instructional) and its
purposes beyond the liturgical ones (motivational, awareness- and spirit-raising, promoting
personal growth, empathy and culture understanding).

Conclusion. The research provides an analytical look at how Ukrainian contemporary
sacred music facilitates developing students’ transformative competencies through the phased
implementation of the transformative learning process. The research methodology was
qualitative and the concept-driven coding was employed to categorise textual data. The study
examined reflections of 30 undergraduate Humanities majors on the effects of Ukrainian
contemporary sacred music. In particular, the participants who were forced to flee war
demonstrated what cognitive, affective and behavioural changes were brought about by this
kind of music. The content analysis of students’ reflective journals demonstrates that the
trainees gained awareness of how the integration of Ukrainian contemporary sacred music in
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academic curriculum related to extension of their existing knowledge and skills, and helped to

reduce anxiety about the future and cope with war-relates stress.

In further research quantitative methods should also be used in order to increase validity
of research results. Since the study presents the findings from one higher education institution,
a broader academic environment is needed to test the effectiveness of the proposed
transformative learning framework.

References

Aleksandrova, N.K., 2008. Liturhichna muzyka yak zhanrovo-stylovyi fenomen u tvorchosti
vitchyznianykh kompozytoriv kintsia XX — pochatku XXI stolittia [Liturgical music
as a genre-style phenomenon in the creative work of domestic composers of the late
20th — early 2Ist centuries]. Ph.D. Abstract. A.V.Nezhdanova Odesa National
Academy of Music. (in Ukrainian).

Alotaib, N.M., 2021. Future Anxiety Among Young People Affected by War and Armed
Conflict: Indicators for Social Work Practice. Frontiers in Sociology, [online] 6.
Available at: <https://www.frontiersin.org/articles/10.3389/fsoc.2021.729811/full>
DOI: https://doi.org/10.3389/fs0c.2021.729811 [Accessed 25 June 2022].

Blair, E., 2015. A reflexive exploration of two qualitative data coding techniques. Journal of
Methods and Measurement in the Social Sciences, 6(1). pp.14-29.

Bolharskyi, A., 2009. Dukhovna muzyka v sotsiokulturnomu prostori tretoho tysiacholittia
[Sacred music in the sociocultural space of the third millennium]. Stavropygian
Philosophical Studies, 3. pp.143-152. (in Ukrainian).

Bradshaw, M., Ellison, Ch.G., Fang, Q. and Mueller, C., 2015. Listening to Religious Music
and Mental Health in Later Life. The Gerontologist, 55(6), pp.961-971. DOI:
10.1093/geront/gnu020

Chen, Y., Xu, H., Liu, C., Zhang,J. and Guo, C., 2021. Association Between Future
Orientation and Anxiety in University Students During COVID-19 Outbreak: The
Chain Mediating Role of Optimization in Primary-Secondary Control and Resilience.
Frontiers in Psychiatry, [online] 12. Available at:
<https://www.frontiersin.org/articles/10.3389/fpsyt.2021.699388/full#B2> DOTL:
https://doi.org/10.3389/fpsyt.2021.699388 [Accessed 28 June 2022].

Chepiha, V.T. and Chuhai, S.M. 2013. Ukrainska dukhovna muzyka yak istoryko-kulturnyi ta
vykhovnyi fenomen [Ukrainian sacred music as a historical, cultural and educational
phenomemon)]. Bulletin of Luhansk Taras Shevchenko national university. Series:
Pedagogical Sciences, 13(2,. pp.276-283. (in Ukrainian).

Duley, M., 2016. Performing Sacred Music Today: Context and Culture. Journal of Religion,
Education and the Arts, 10: Sacred Music: Perspectives on Performance, pp.1-13.
DOI: https://doi.org/10.3389/fpsyt.2021.699388

Breen, R., 2017. Responding to the Global Youth Crises. Global Business Coalition for
Education, [online] March 28. Available at: <https://gbc-education.org/responding-to-
the-global-youth-crisis/> [Accessed 25 June 2022].

Infinito, J., 2003. Jane Elliot meets foucault: The formation of ethical identities in the
classroom. Journal  of  Moral  Education, 32, pp. 67-76. DOIL:
10.1080/0305724022000073347

Kornii, L., 2010. Problema natsionalnoho v ukrainskii dukhovnii muzytsi riznykh
istorychnykh periodiv [The problem of the national in Ukrainian spiritual music of
different historical periods]. Art Research of Ukraine, 11, pp.33-37. (in Ukrainian).

Lang, M, Mitkidis, P, Kundt, R, Nichols, A, Krajcikova, L, and Xygalatas, D., 2016. Music
As a Sacred Cue? Effects of Religious Music on Moral Behavior. Frontiers in
Psychology, [online] 7. Available at:

81



ISSN 2518-1343 (Online), ISSN 2226-2849 (Print)
BICHUK MAPIVIIOJIbCBKOI'O JEPXKABHOI'O YHIBEPCUTETY
CEPIA: ©UIOCO®IA, KYIIbTYPOJIOI'TA, COLIOJIOTTA, 2022, BUIL. 23

<https://www.frontiersin.org/articles/10.3389/fpsyg.2016.008 14/full> DOI
10.3389/fpsyg.2016.00814 [Accessed 29 June 2020].

Mahoney, S. and Schamber, J. 2011. Integrative and deep learning through a learning
community: a process view of self. Journal of General Education, 60(4). pp. 233-247.

Mcallister, M., 2011. STAR: A Transformative Learning Framework for Nurse Educators.

Journal of Transformative Education, 9(1), pp.42-58. DOI: 10.1177/1541344611426010

OECD. 2019. Transformative Competencies for 2030. OECD Future of Education and Skills
2030 Concept Note. [online] Available at: <https://www.oecd.org/education/2030-
project/teaching-and-learning/learning/transformative-
competencies/Transformative_Competencies_for 2030 concept_note.pdf> [Accessed
25 June 2022].

Oleksiuk, O. and Koval, A. 2020. Hermeneutic analysis of a music piece as a factor for
development of methodological culture of a future music teacher. In O. Oleksiuk
and A. Koval, eds. Theoretical and practical aspects of the development of the
European Research Area. 2nd ed. Riga, Latvia: Baltija Publishing, pp.120-139. DOI:
https://doi.org/10.30525/978-9934-588-53-2-20 (in Ukrainian).

Perrine, W.M., 2017. Bauchman v. West High School Revisited: Religious Text and Context in
Music Education. Philosophy of Music Education Review, 25(2), pp.192-213. DOL
https://doi.org/10.2979/philmusieducrevi.25.2.06

Rahman, M.M., and Hoque, A.M., 2017. Transformative Learning: a Concept and Powerful
Vision for Adult Education. Anwer Khan Modern Medical College Journal, 8(2),
pp-128-131. DOL: https://doi.org/10.3329/akmmc;j.v8i2.33670

Shopenhauer, A., 1966. The World as Will and Representation. Vol. 1. New York: Dover
Publications.

Stenberg, L., 2019. OECD Learning Compass 2030 Transformative Competencies: Taking
Responsibility. OECD Future of Education and Skills 2030: Thought Leader written
statement.  [online]  Available at:  <https://www.oecd.org/education/2030-
project/teaching-and-learning/learning/transformative-
competencies/Thought leader written_Steinberg.pdf> [Accessed 25 June 2022].

Tkachenko, A.I., 2010. Dukhovni tvory suchasnykh ukrainskykh kompozytoriv: do problemy
pereosmyslennia kanonichnykh tradytsii [Spiritual works of modern Ukrainian
composers: to the problem of rethinking of canonical traditions]. Musical Art, 10.
pp-165-173. (in Ukrainian).

Tsimane, T.A. and Downing, C., 2019. Transformative learning in nursing education: A
concept analysis. International journal of nursing sciences, 7(1), pp.91-98. DOI:
10.1016/;.1jnss.2019.12.006

Yamanaka, Sh., 2019. OECD Learning Compass 2030. Transformative Competencies:
Creating New Value. [online] Available at: <https://www.oecd.org/education/2030-
project/teaching-and-learning/learning/transformative-
competencies/Thought leader written statement Yamanaka.pdf> [Accessed 25 June
2022].

Bioaiorpagiunuii cnucok
AnexcanapoBa, HK., 2008. Jlimypeiuna my3uxa sk HcaHpoBo-cmuibo8uil ¢heHomen y
meopuocmi  GIMUYUSHAHUX Komnozumopie Kinya XX — nouamky XXI cmonimma.
Kangunar wayk. ABrtopedepar. Opmecbka jaepkaBHA  My3WYHa — aKaaeMis
M. A.B. Hexxnanosoi
Bonrapcekuii, A., 2009. JlyxoBHa My3uKa B COIIOKYJBTYPHOMY IPOCTOpPI TPETHOTO
tucsaomiTTsi. Cmagponieiticoki ¢hinocoghcoki cmyoii, 3. c.143-152.

82



ISSN 2518-1343 (Online), ISSN 2226-2849 (Print)
BICHUK MAPIYIIOJIbCBKOI'O JEPXKABHOI'O YHIBEPCUTETY
CEPIA: ©UUIOCO®IA, KYIJIBTYPOJIOI'TA, COLIOJIOTTA, 2022, BUIL. 23

Kopnii, JI., 2010. IIpobrema HaI[iOHATbHOTO B YKPaiHCHKiIA JyXOBHIM My3HIll pi3HUX
icTOpUYHMX TepioaiB. Mucmeymeosnascmeo Ykpainu, 11, ¢.33-37

Txkauenko, A.l., 2010. JlyxoBHI TBOpU Cy4aCHHUX YKPAiHCHKHUX KOMIO3UTOPIB: 10 IpoOiieMu
MIEPEOCMUCIICHHS KAaHOHIYHUX Tpaaulin. My3zuune mucmeymeo, 10. ¢.165-173.

Yenira, B.T. Ta Yyraii, C.M., 2013. YkpaiHcbka AyXOBHAa My3HKa SIK 1CTOPUKO-KYJIbTYPHHM
Ta BUXOBHHH (eHOMEH. BicHuk JIy2aHCbKkoeo HAyioHAIbHO20 YHisepcumemy iMeHi
Tapaca lllesuenka. Cep.: Iledazociuni nayku, 13(2), c.276-283.

Alotaib, N.M., 2021. Future Anxiety Among Young People Affected by War and Armed
Conflict: Indicators for Social Work Practice. Frontiers in Sociology, [online] 6.
Available at: <https://www.frontiersin.org/articles/10.3389/fsoc.2021.729811/full>
DOI: https://doi.org/10.3389/fs0c.2021.729811 [Accessed 25 June 2022].

Blair, E., 2015. A reflexive exploration of two qualitative data coding techniques. Journal of
Methods and Measurement in the Social Sciences, 6(1). pp.14-29.

Bradshaw, M., Ellison, Ch.G., Fang, Q. and Mueller, C., 2015. Listening to Religious Music
and Mental Health in Later Life. The Gerontologist, 55(6), pp.961-971. DOI:
10.1093/geront/gnu020

Breen, R., 2017. Responding to the Global Youth Crises. Global Business Coalition for
Education, [online] March 28. Available at: <https://gbc-education.org/responding-to-
the-global-youth-crisis/> [Accessed 25 June 2022].

Chen, Y., Xu, H., Liu, C., Zhang,J. and Guo, C., 2021. Association Between Future
Orientation and Anxiety in University Students During COVID-19 Outbreak: The
Chain Mediating Role of Optimization in Primary-Secondary Control and Resilience.
Frontiers in Psychiatry, [online] 12. Available at:
<https://www.frontiersin.org/articles/10.3389/fpsyt.2021.699388/full#B2> DOL:
https://doi.org/10.3389/fpsyt.2021.699388 [Accessed 28 June 2022].

Duley, M., 2016. Performing Sacred Music Today: Context and Culture. Journal of Religion,
Education and the Arts, 10: Sacred Music: Perspectives on Performance, pp.1-13.
DOI: https://doi.org/10.3389/fpsyt.2021.699388

Infinito, J., 2003. Jane Elliot meets foucault: The formation of ethical identities in the
classroom.  Journal  of  Moral  Education, 32,  pp.67-76.  DOL:
10.1080/0305724022000073347

Lang, M, Mitkidis, P, Kundt, R, Nichols, A, Kraj¢ikova, L, and Xygalatas, D., 2016. Music
As a Sacred Cue? Effects of Religious Music on Moral Behavior. Frontiers in
Psychology, [online] 7. Available at:
<https://www.frontiersin.org/articles/10.3389/fpsyg.2016.00814/full> DOIL:
10.3389/fpsyg.2016.00814 [Accessed 29 June 2020].

Mahoney, S. and Schamber, J., 2011. Integrative and deep learning through a learning
community: a process view of self. Journal of General Education, 60(4), pp.234-247.
DOI: 10.1353/jge.2011.0021

Mcallister, M., 2011. STAR: A Transformative Learning Framework for Nurse Educators.
Journal of Transformative Education, 9(1), pp.42-58. DOI:
10.1177/1541344611426010

OECD. 2019. Transformative Competencies for 2030. OECD Future of Education and Skills
2030 Concept Note. [online] Available at: <https://www.oecd.org/education/2030-
project/teaching-and-learning/learning/transformative-
competencies/Transformative_Competencies_for 2030 concept note.pdf> [Accessed
25 June 2022].

Oleksiuk, O. and Koval, A., 2020. ['epmeneBTHYHMI aHANI3 MY3UYHOTO TBOPY SK YHMHHUK
(dbopMyBaHHSI METOJUYHOI KYJIbTYPH MaHOYTHHOTO BUMTEIISI MYy3HYHOTO MUCTEITBA. B:

&3



ISSN 2518-1343 (Online), ISSN 2226-2849 (Print)
BICHUK MAPIVIIOJIbCBKOI'O JEPXKABHOI'O YHIBEPCUTETY
CEPIA: ®UIOCO®IA, KYIIBTYPOJIOI'TA, COLIOJIOTTA, 2022, BUIL. 23

O. Oleksiuk and A. Koval, eds. Theoretical and practical aspects of the development of the
European Research Area. 2nd ed. Riga, Latvia: Baltija Publishing, pp.120-139. DOI:
https://doi.org/10.30525/978-9934-588-53-2-20

Perrine, W.M., 2017. Bauchman v. West High School Revisited: Religious Text and Context in
Music Education. Philosophy of Music Education Review, 25(2), pp.192-213. DOI:
https://doi.org/10.2979/philmusieducrevi.25.2.06

Rahman, M.M., and Hoque, A.M., 2017. Transformative Learning: a Concept and Powerful
Vision for Adult Education. Anwer Khan Modern Medical College Journal, 8(2),
pp-128-131. DOI: https://doi.org/10.3329/akmmcj.v8i2.33670

Shopenhauer, A., 1966. The World as Will and Representation. Vol. 1. New York: Dover
Publications.

Stenberg, L., 2019. OECD Learning Compass 2030 Transformative Competencies: Taking
Responsibility. OECD Future of Education and Skills 2030: Thought Leader written
Statement. [online]  Available at:  <https://www.oecd.org/education/2030-
project/teaching-and-learning/learning/transformative-
competencies/Thought leader written Steinberg.pdf> [Accessed 25 June 2022].

Tsimane, T.A. and Downing, C., 2019. Transformative learning in nursing education: A
concept analysis. International journal of nursing sciences,7(1), pp.91-98. DOI:
10.1016/}.ijnss.2019.12.006

Yamanaka, Sh., 2019. OECD Learning Compass 2030. Transformative Competencies:
Creating New Value. [online] Available at: <https://www.oecd.org/education/2030-
project/teaching-and-learning/learning/transformative-
competencies/Thought leader written_statement Yamanaka.pdf> [Accessed 25 June
2022].

Cratts Hagiinuia go peaakmii 15.04.2022.
H. B. MapaxoBcbka

POJIb CYYACHOI YKPAIHCBKOI JYXOBHOI MY3UKH
B KOHCTPYIOBAHHI TPAHC®OPMATHUBHUX
KOMIIETEHTHOCTEM CTYJIEHTIB 13 30H BOMOBUX JI1

Memoto 0ocniodcennss € 6u84eHHsi OCGIMHLO2O NOMEHYIANY CYYACHOI YKPAIHCLKOT
OYX06HOI MY3UKU, AKUL NONAAE Y NOCOHAHHI HAYIOHANLHO-KYIbMYPHUX, MOPATbHO-EIMUYHUX,
MUCMeybKUx ma ecmemudnux ocoonugocmel, Ol PO3GUMKY  MPAHCHOPMAMUSHUX
KomMnemenmHuocmetl 3000y6a4ié 6UWOi 0C8IMU 2YMAHIMAPHUX CcheyialbHocmel, 30Kpema
8paznueoi kamezopii cmyoenmcmea — Oidcenyie i3 301 00tosux Oitl. 32i0HO i3 UHAYUEHHIM
Opeanizayii exonomiunozo cnigpodoimnuymea ma poszsumxy (OECP) mpancghopmamueni
KOMNemeHmMHOCMI A61710Mb C00010 30aMHOCMI CMBEOPIOBAMU HOBI CencU, 001amu HAnpyey
ma eupiutygamu npoodnremu, nputimMamu GionogioanvHicme. 3’co6ano, wo 011 Cy4acHoi
VKPAiHCbKOI OYX08HOI MY3UKU, KA MAE CB010 YHIKAIbHY MPACKMOPII0 pO36UMKY 8 YKPAIHCLKIl
KVAbMYpi, NPpUMAMAHHUMU € PO3IMAiMms JHCAHPIB, DYHKYIOHANbHICMb, NOCOHAHHA HOBUX
KOMNOZUYIUHUX NPUUOMIB, 3ACO00I8 BUPAIICEHHS Ma MPAOUYIUHUX ICMOPUUHO-HAYIOHATIbHUX
xapaxmepucmuk. OOIpynmosano OoyinvHicms inmezpayii cyuacHoi YKpaincbkoi O0yX0o8HOI
MY3UKU 8 0OCGIMHI npoyec, 30Kpema npu 6UGHUEHHI 2YMAHIMAPHUX OUCYUNTIIH.

V' Oocnioscenni  30iticneno noemanmy peanizayiro mparcpopmamugHoi mooeii
Hasuanus, wo Ipynmyemovca Ha memoouyi STAR (axmugizayis nouymmie, axkmugHichb,
pedhnexcis), pospooaeniti Mapeapem Maxkanicmep. Ha nepwiomy emani 3006ysauis 3anyuanu
00 NpPOCNYX08YBAHHA OYXOBHUX MEOPI6 CYUACHUX VKPAIHCLKUX —KOMNO3UMOpIs, He
NOBIOOMIAIOYU AHI HA38Y MBOPY, AHI U020 ABMOPA, Ma 0OMIHY 8PANCEHHAMU MA NOYYMMAMU,
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Wo BUHUKANU NIO Yac npocayxoeyeanws. Ha opyzomy emani 3000y6aui, 6ixce 3HaO4U HA38Y
MY3U4HOi Komno3uyii ma ii asmopa, CcamoCmiliHO 3HAXOOUIU HeoOXiOHy Oioepagdiuny
iHhopmayiro, icmopuuHi ma KyiemypHi ¢paxmu, nog’szaui iz meopom. Ha mpemvomy emani
VUACHUKU OOCHIONCEHHS 3ANYYANUCs 00 Ge0eHHs pepreKCUSHUX WO00eHHUKI8, y KOMpux
ONUCYBANU, SIKI KOCHIMUBHI, A(eKMUBHI Ma NOBe0IiHKOBI 3MIiHU BUKIUKALA 8 HUX CYUACHA
VKPAiHCbKa OYX08HA MY3UKA.

3acmocysanns AKICHUX Memo0i8 OO0CNIONCEHH YMONCTUBUNO BUAGUMU NOZUMUSHULL
gnaue  iHmeepayii  0aHOi  MY3uKu — HA ~ KOHCMPYIOGAHHA  MPAHCHOPMAMUBHUX
KOMnemeHmHocmel cmyoeHmie. 3a 00NOMO2010 MEMOOy KOHYENnMyaibH020 AHANI3Y 8UEUABCS
smicm  eceig-pechnexciu 30 3000ysauie euwjoi oceimu Mapiynonrbcokoco 0epHcasHO2o
yHigepcumemy. CmyOoeHmu GiO3HAUUNU, WO I[HMe2payis CYYACHOI YKPAiHCbKOI OYXO8HOI
MY3UKU 8 OCGIMHIN Npoyec YMONICIUBTIOE BNOPAMUCS 3i CMPECOM, BUKIUKAHUM BiliHOIO,
SMEHWUMU MPUBO2Y W00 MAUOYMHLO20 Ma POo3WUPUMU KYTbMYPOTIO2IUHI 3HAHHA mda
6MIHHAL.

Knwouoei cnoga: cywacna yKpaiHCobkoi OyXoeHa — My3uKkd, mpaHcopmamueui
KOMnemeHmHoCmi, mpancghopmamugne Haguanhs, 3000y8a4i UL OCBIMU.
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®EMIHHUI ACIHEKT IMPOIIECY EMAHCHIIAIIIL B
COLIOKYJbTYPHOMY IMTPOCTOPI YKPATHU MMEPIOAY HE3AJIEXKHOCTI

lonosnoro memoro cmammi € Oocnioumu I oxapakmepuzyeamu cmau NUMaHHs
emMauncunayii 8 emMiHHOMY acnekmi 8 COYIOKYIbMYPHOMY HpOCmopi, 8 medcax Yxpainu
nepiooy He3aNedCHOCII.

Ompumanns YKpainowo He3anedlicHocmi Cmano c80eEPIOH0I0 «moukoio 0Oigyprayiiy,
NO3HAYUBWU KPUMUYHULL CMAH 8 NOLIMUYi, i0eono2ii, Kylbmypi 3 HACMYNHUM Nepexo0oM Ha
iHwull  pieenb 6NOPsIOKOBAHOCMI 8 YCiX cepax, 6 momy uucii, 6 acnekmi npoyecis
emancunayii 8 coyiokyromypuomy noui. Cumyayisi <yMo8HO20 NOUAMKY» CEI00OMO 00pana 3a
BUXIOHY NPU BUZHAYEHH] XPOHONOLTUHUX MENC OOCNIONCEHHS, addce BIOKPUBAE NEPCHeKmUsU
npocmedicumu OUHAMIKY AKICHUX nepedy0os i mpanchopmayii y coyiokyibmypruomy odymmi
axmyanizyeasuiy ioenmugikayivuni 2enoepHi npoyecu y CyCRiibCmei.

Busuenna oxpecnenoi memu, nepeobayac BUKOPUCMAHHA HACMYNHUX Memooie
00CNIOMNHCEHHS: ICMOPUKO-XYO0HCHbO2O AHANI3Y (NPU ONPAYIOBAHHI MACUBY HAYKOBUX Odicepei,
00CNi0JICeHb NONepeOHUKi6 — HAYKOBYI8, AKI 3aAUMAIUCL PO3POOKOI0 NpOOIeMAMUKU,
00MUYHOI 00 MmeMuU HAWUX PO36I0OK 0/ BUBYEHHS CMAHY POo3pobieHocmi 0Opanoi memu);
Memoo cucmemamu3ayii (013 KOMNIEKCHO20 OCMUNIEHHs apmedaxkmis, cCmeopeHux y pisHux
8UOAX, JHCAHPAX, NPEOCMABIEHUX HA PIZHUX HOCIAX BGI3YANbHUX HOCII8, JNimepamypHux
ooicepen);, Memoo MmeopemuyHo2o Y3a2aivbHeHHs (04 CHMUCI020 6UKIAdy NiOCYMKY
onpayvo8ano2o mamepiany obpobiennoi ingopmayii); AK 00NOMONCIHI OYIU BUKOPUCTIAHI
Memoou npunyujenHs ma ananocii, kiacughikayii ma inwi emnipuyni ma meopemuuii
Memoou 00CiOANCEHNS.

Haykosa Hosusna oocnioscennss nonseac 6 momy, wo OY10 Mexcax 3ds81eH020
XPOHONO2IUHO20 NEPiody 3aNPoBAONCEHO CNPOOY NPOBeCU KOMNIIEKCHI PO3GIOKU NO2IKU 3MiH
8 OCMUCTIEHHT (heMIHHO20 Ma MACKYIIHHO20 HAYAL MA CIMAHY NPOONEMAMUKU 2eHOEePHOT

85



